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A Word to the Teacher 


We are happy to present to you the fourth book in our “Learning English” 
series. This book is meant for the students of Class IX, 


We should firstly assure you that if some lessons remain undone from the 
second book, it is quite in order to take time at the beginning of the year to 
complete them before going on to work on the new book. 


Once again the syllabus/material is functional. That is, the functions 
expressed by certain phrases, grammatical structures and forms are more 
important than the phrases/structures themselves. As in the case of the second and 
third books, many of these functions have been Presented through pieces for 
reading and comprehension and realized through tasks and writing activities 
which enable the students to use these functions themselves. 


The Approach 


You must have noticed that the “Learning English” series are different 
from the types of textbooks most English teachers are accustomed to. These 
books contain as much reading material as they contain workbook type mate- 
tials. Secondly, the textbooks are learner-centred, In other words, it is firmly 
based on the principle of ‘minimum teaching, maximum learning’. A large 
amount of the work to be done requires students to work in pairs or in small 
groups, collaborating rather than competing, being active rather than passive, 
and using English communicatively. Thus, the book’s methodology puts a lot of 
the responsibility for learning on the students, and it is your duty to make this 
point clear to your students. Equally, the book’s methodology puts a lot of 
responsibility on you as English specialist, as catalyst, and as class-room 
manager. We expect you to make group-work and pair-work as effective as 
possible. One of the main advantages of such work is that, since pairs or groups 
can, work simultaneously, the amount of STT (student talking time) is enor- 
mously increased. However, in both types of class organization careful prepara- 
tion is necessary. It may take some time to get your class organized, but it is 
worth the effort. Remember not to pair two weak students, Guide the better 
ones to be effective group leaders. Re-group or re-pair if circumstances demand, 
All this will make your task easier and the students’ work more meaningful. 


Following such an approach does not imply that the students are left 
absolutely on their own. You will not be engaged in frontal teaching, but your 
presence as a counsellor must be felt by all the students, 
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Reading 


The emphasis on reading and writing in Step-IV is deliberate. Our students 
will need to read and understand and write in English more and more as they get 
older. The emphasis now, you will have realized, is on silent and extensive 


reading rather than on intensive reading though in between some intensive 
teading, too, is being encouraged, 


Secondly, as has been advocated in classes VIT and VIII, the students 
should learn to guess the meaning of new words from the context. Vocabulary 


to do so. Since this is what adult 
n reading, this habit has to be inculcated among our 
young readers. Words that have not been dealt with in the exercises have been 
included in the glossary provided at the end of the textbook. New words that 
occur in the poems have also been included in the list. 


readers normally do whe: 


you to check on their abi 
help you to discuss with them their problems. 


Lastly, there are also lessons where the students are made aware of the 


importance of improving their speed in reading, their ability to look for specific 
information quickly and also predict what is in the text. Some exercises on 
skimming have been Provided in the textbook (the two revision lessons, lesson 4). 


The comprehension exercises are more challenging than before. Students 
should be encouraged to discuss many of the answers in groups, express their 
opinions and then check with you. Discourage the students from using notebooks 
for these will not help them learn to read and comprehend. 


Writing 


them to make drafts and re-check the drafts over and over again, before they 
write out the assignment finally. When the assignments are returned after you 
have checked them, let the groups discuss the mistakes they have made and ask 
you questions, if they have any. Remember that writing is the most difficult skill 
to acquire and you will have to give them as much guidance as possible. 


Oral-Aural Work 


Though developing the reading and writing skills receive top priority at 
this stage, oral participation and active use of the language under your guidance 
are of the utmost importance. Much of the writing that has to be done by the 
students is preceded by oral work (with you, or between/among the students) 
and this gives the students an opportunity to communicate in English. The 
comprehension exercises accompanying reading units may also give the students 
an opportunity to communicate in English. 


While doing these units of a lesson, you should allow the students to speak 
as fluently as they can. See if they can get across thei message. Encourage them 
to speak, arid learn to tolerate the mistakes they make while speaking, for correc- 
ting their mistakes at every point might stop some students from speaking at all. 
Discuss the mistakes they make later with the cooperation of the students. 

. Besides, there is ample scope for ‘accuracy’ practice when correcting written, 
grammar and vocabulary exercises, much of which is to be corrected with the 
cooperation of the students and your guidance. Remember that making mistakes 
is also a feature in the process of language acquisition at all stages of learning. 


Grammar 


Many teachers seem to be under the misconception that grammar is not 
taken care of in the new approach. As you go through the text you will realize 
that there are a large number of grammar and vocabulary ‘exercises incorpora- 
ted at the end of the lessons as well as in the revision lessons at the end. You will 
notice that these exercises are different from those that you have been accus- 
tomed to in the past. You will find very few instances where the student has to 
use a grammar or a vocabulary item in an isolated context. When he/she does so, 
any suitable meaningful alternative will have to be accepted by you. Short 
meaningful paragraphs have been used for practising troublesome grammatical 
items like verbs, prepositions, articles. The student needs no extra grammar 
class or textbook, but if you feel that some clarification of a certain ‘usage’ is 
essential, you are at liberty to do so. What you should remember is the fact 
that it is the constant use of the language that is more important than learning 
how to define a noun or an adjective. Self-correction, as stated above, and dis- 
cussion of common mistakes with the cooperation of the students should be 
encouraged and practised as has been done in the first three years. 


Assessment and Testing 


The sample questions for classes VI, VII and VIII and the testing and 
assessment scheme provided in the April, May and June, 1985 issues of ‘Parshad 
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time, so that both you and your 
how much acquisition has taken place and what has 
Not ocen possible, - 


The materials and exercises in the textboo 
not ends in themselves. What We should assess is the develo, 
mentioned language skills. In other words, the reading, writing and the oral- 
sural exercises in the textbooks are practice exercises which are intended to help 
tho learners in the acquisition of the language skills, They are not meant for 


and classroom exposure. So, it is the acquisition 
of these language skills which need to be assessed, 


A guideline of the testing scheme for cla 
Provided for classes VI, VII and VIII exce 
A sample test question has also been appe 


SYLLABUS 
RECOMMENDATIONS FOR CLASSES—IX & X 
Textbooks—Class IX: “Learning English” —Step Four (from 1987 onwards) 


Class X: “Learning English”--Step Five (from 1988 onwards-to be published 
next year, 1987) 


The syllabus for classes IX and X is an extension of the syllabi for classes VI, VII and 
VIII. 


Distribution of marks—One paper—100 marks. The distribution of marks for items of 
each category (i), (ii), (iii) is fiexible. 


* (i) To Test Reading Skills .. 40 marks (20 seen-+-20 unseen) 
` + Gi) To Test Writing Skills -. 40 marks 
(iii) Grammar and Vocabulary in proper communicative + 
context .. 20 marks 
Total .. 100 


*+ : refer to details given below 


Note that about three to four lakhs of students appear at the Madhyamik Pariksha at 
present and this number will go on increasing every year. Hence though assessment of 
the oral-aural skill is important, it has not been included in the final school leav.ng exami- 
nation because of various administrative difficulties. Nevertheless, this skill must be 
stressed throughout’ the Secondary Course since the functional and communicative 
approach has been accepted. 


* (i) (A) Reading a story, a report, any narrative material, a process, a description, a 

dialogue, an exemplification, etc. and being able to 

(a) grasp the central thought of a communication, 

(b) follow the structure of a communication, the inter-relationship of ideas 
and the development of the theme/an argument, 

(c) sequence correct order of facts or idea as in the passage, 

(d) identify ideas relevant to the development of the theme or argument, 

(e) identify irrelevant details, 
appreciate relationship of ideas in passage—order of presentation—evidence 
—conclusion etc., 

(g) make inferences about the content of a communication and about the 
purpose and point of view of its author, 

(h) make informed guesses as to the future trends or consequences of ideas 
or arguments presented in a communication , 

(ü) answer comprehensive questions, 

(j) fill in forms, tables, charts, etc. with information available/carry out written 
instructions, etc. 


(B) The development of the reading skills being the major aim, the text book should 
comprise a variety of authentic reading materials accompanied with purpose- 
ful communicative activities. These should be from newspapers, history, geo- 
graphy, social science, science, literature, etc. 


(C) When testing the reading skills, the questions should be framed in such a manner 
that they require little or no writing on the part of the student, (e.g. draw arrows, 
put ticks/crosses, write a number, answer in a word or two/a sentence, etc.) 


{(ii) Students should be required to 
(a) retell stories/narrate events, stories, give instructions etc., 
(6) report conversations in a summary form, 
(c) write descriptions of places, persons, objects, etc., 
(d) describe a process, 
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(e) write applications linvitations, letters of Tequests, complaints, etc.—replies to 
ET and also to pen friends in other states/abroad (types done in the text- 
book), 

(f) summarise information/facts, etc., 

(g) define/exemplify/explain, 

(A) categorise/classify, 
transfer information from tables, charts, diagrams, illustrations, Pictures, etc., 

assess characters/books, etc. 

(k) (critically) appreciate stories, poems, etc. at an elementary level, 

(I) give opinion, argue, warn, advise, make inferences, 

(z) present problems and suggest solutions/evaluate, 

() relate cause and effect and make conclusions, etc. 


» a Suitable scheme should be devised to do 
80. For assessment only the skills o reading and writing may be taken into con- 
sideration. Assessment of the content or context of the textual lessons has no place in 
the scheme. Grammar and vocabulary are to be assessed j 

Context, 


(i) No separate Gr 


ammar or Translation text is Prescribed/recommended. 
Gü) There 


will be no formal assessment on the skill of translation, 
Some poems are to be included in the text, 
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No. Lesson 


Revision Lesson 
Reading : Text-type 


= 


The skill/s 
Writing : Type 


Function/s 
2, A Profile in Courage 
Reading : Text-type 
The skill/s 
Writing : Type 
Function/s 
3; How Your Nose Knows 


Reading : Text-type 
The skills 


Writing : Type 


Function/s 


= 


The Healing Touch 
Reading : Text-typc 
The skill/s 


Writing : Type 


Function/s 


CONTENTS 
Type 


(i) Content page of an encyclopaedia, (ii) A list of 
information required by a student, (iii) Classified 
advertisements from a newspaper 

(i) Skimming, (ii) Reading for specific information 
(i) Whole letter, (ii) Paragraphs 


(i) Giving instructions, (ii) Reporting, (iii) Describ- 
ing, (iv) Explaining 


A biographical sketch 


(i) Relating the text to a list of events overtly 
stated/covertly implied, (ii) Transferring informa- 
tion from the text to a chart 


(i) A biographical sketch, (ii) A (newspaper) 
report of an event 


(i) Narrating, (ii) Taking notes of discussions, 
(iii) Preparing rough drafts 


An informative/descriptive text 


(i) Scrutinizing text for giving information 
(ii) Extracting relevant information from a text, 
(iii) Distinguishing the main ideas in a paragraph 
from supporting details, (iv) Reference skills 


(i) Descriptive paragraph giving information, 
(ii) Summary È 


(i) Completing a text taking information from 


another, (ii) Organizing and developing salient 
points to summarize a text 


A campaign pamphlet/poster 


(i) Predicting, (ii) Understanding the structure of a 
communication and the purpose of its author/s 


(i) A notice for a local newspaper, (ii) A notice for 
the school notice-board 


(i) Giving information and instructions, (i) Re- 
questing, (iii) Warning 
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Page 


14 


No. Lesson 
5. Fables and Folktales 


Reading : Text-type 
The skill/s 


Writing : Type 


Function/s 


6. Self-help for Cleaner 
Surroundings 


Reading : Text-type 
The skill/s 


Writing : Type 


Functions 


T The Right Judgement 


Reading : Text-type 
The skill/s 
Writing : Type 


Function/s 
8. The Happy Prince 
Reading : Text-type 
The skill/s 
Writing : Type 


Function/s 


Type 


Fables and folktales from abroad 

(i) ldentifying the central idea /purpose, (ii) Reference 
skills, (iii) Fast reading, (iv) Note taking, 
(y) Comparing facts/Assessing information 


(i) A descriptive Paragraph comparing facts, 
(i) Story writing (free) 


(ü) Narrating, (ii) Taking down and using notes 
for writing descriptions 


Report on a current event from a magazine 


(i) Skimming for information, (ii) Selecting relevant 
information from a text in a chart, (iii) Note- 


making, reference skills, (iv) Asking for/giving 
information 


(i) Report, (ii) Paragraph assessing information 


(i) Listing and giving opinion stating reason/s, 
(i) Note taking, Gi) Reporting an event with 
assessment of facts 


An extract from a book on 


c bo ‘Words of Long Ago’ 
Recognizing the main idea an 


d the supporting details 


(i) Paragraphs, (ii) Story-writing (controlled) 


(i) Classifying, (ii) Exemplifying, (iii) Narrating 


A short story 


(i) Recognizing the main idea and the su ortin 
oa (ii) Understanding the Duepows of the 
writer 


(i) Story-writing (parts of it), (ú) P agraph- 
writing, (iii) Summarizing Ps 


G) Retelling (parts of the story), (ii) Reporting, 
iii) Summarizing, (iv) Giving opinion with reason 


x 


Page 


18 


22 


28 


31 


No. Lesson 
An Interview 


Reading : Text-type 
The skill/s 
| Writing : Type 


Function/s 


10, More Life to Coconut Leaf 
Thatch 


Reading : Text-type 


The skill/s 
Writing : Type 


Function/s 


ht The Fun They Had 
4 Reading : Text-type 


The skill/s 


Writing : Type 


Function/s 


Type 


An extract from the biography of a scientist 


Following the structure of a communication, the 
inter-relationship of ideas and the development of 
the argument. 


(i) Paragraph, (ii) Letter-writing (controlled and 
free) 


(i) Requesting, (ii) Conceding to a request, 
(iii) Describing a person, (iv) Reporting a conversa- 
tion 


An article from a journal on social welfare 


(i) Understanding the organization of the text, 
(ii) Transferring information into a document 


(i) Problem-solving paragraph, (ii) Extended (long) 
definition 


(i) Transferring knowledge of organization: 

(i) in completing a document 

(ii) in composing a similar text 
(ii) Assessing solutions, (ii/) Defining at some 
length giving additional! information 


Short story (Science fiction) 


(i) Understanding the communicative value of a 
a text/the relations between parts of a text, 
(i) Transferring information from the text into a 
chart, (iii) Comparing features on the basis of 
overtly/covertly stated information 


(i) Diary (daily record of events), (ii) Imaginary 
descriptions (controlled), (iii) Projects 


(i) Narrating, (ii) Organizing information into a 
paragraph, (iii) Writing notes of daily events, 
iy) Planning 


Xi 
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41 


47 


No. 


12; 


Lesson 


Revision Lesson 


Reading : Text-type (ü) Extracts from 


journals, etc. 


The skill/s (i) Skimming, (ii) Anticipating, 


main points, (iv) Reference skills, 


Writing : Type (i) Filling in railway reservation form, mone: 
form, (ii) Paragraphs comparing sets of infor: 
(iii) Campaign poster, 
with descriptive paddin 


Poems 

Why English is so Hard—Anonymous 

Unwritten Registry—Elaine V. Emans 
Adlestrop—Edward Thomas 

All that’s Past—Walter de la Mare 

Lines Written in Early Spring — William Wordsworth 


Hold Fast your Dreams—Louise Driscoll 


2 reports, news 
headings, Gü) Table of contents, old news items, 
advertisements, (iii) Data charts from newspapers, 


(iii) Identifying 


(iv) Narrative paragraph 
g, (v) Composition (free) 
Function/s Gü) Transferring information, 
tion/instruction, (iii) Predic 
(v) Giving reasoned opinion 


Gi) Giving informa- 
ng, (iv) Narrating, 
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INTRODUCTION 


‘The lesson notes that follow are only guidelines for the busy teacher(s) 
who will be teaching in class IX. The imaginative and experienced teacher(s) 
will, of course, make changes where necessary, keeping in view the objectives 
of the lessons. Some students will obviously take more time to complete a lesson 
than others. There are only 12 lessons to be done and even if each lesson takes 
seven days, there will still be ample time for extra reading and writing for 
further practice. 


Students should be made to do all the writing exercises properly and these 
should be corrected according to the directions given in the lesson notes. Most 
of the grammar and vocabulary exercises may be checked by the students 
themselves under the guidance of the teacher. 


Reading should be done, mostly silently, by the students and the teacher 
should avoid explaining and translating facts. Let the learner put in the effort 
to answer the questions that check their comprehension. The teacher may 
deyise other questions. 

Students should be warned not to get answers from notebooks for that 
will not help them acquire the skills of reading or writing. 


l 
| Items 


Steps 

S, There are three ite š in inis section. Note that the main purpose of these items 
is to make the students read through the instructions, skim through the mate- 
rials and do the exercises. Tell them that they need to develop the skill of skim- 
ming and learn to look for information quickly as they grow older since they 
will have to read reference books and advertisements. Each item may require 
one period. Give them the time they require. Fast readers will, of course, take 
less time. 

S, Get them started. 

(i) Let them read instructions 1(), (i). 
(ii) Check if they have understood. E: 
(iii) Ask the class which volume they will have to refer to if they. want some 
information about Charles Darwin. Let them look for the answer. 
Answer: Volume 6 
(iv) Ask them why the answer should be Volume 6. How did they decide on 
this answer? š 

S; Let the students work in pairs now and write down the answers in their exercise 
books. Move round and check if they are working. 

S, Check their answers with their cooperation when they finish. Note that they 
need ‘not write the names at all. Example: (1)-Vol. 6—this form should be 
accepted. 

Answers ç 

1. Charles Darwin Volume 6 

2. Population Ay 18 

3. Hiroshima Bombing 3 10 

4. Oxygen cs 17 

5. Olympic Games 3 16 

6. Charles Chaplin sç =) 

7. The Bible n 3 

8. Tell, Wiliam 9 22 

9. World War 1 4 24 

10. Communist Party er 5 or 6 
11. (Water) Pollution iS 18 
12. Coral Reefs A 4 
Note that the students will take more time to do this exercise than the first 
one. Let them work individually this time. 

S, Let them read the instructions in 2(i) and (ii) as well as the topics silently. Tell 
them that they may refer to the meanings of words in italics in the glossary 
provided at the end of the textbook. Help them to find the page and the words. 
Move round and check if they are reading. 

S, When they finish reading the sections, tell them to read section. (ii) silently.. 
Let them refer to the glossary for the meanings of new words. Move round and 
check if they are reading. 

S; Ask them what they are supposed to do. Do not tell them. 

S, (i) Get them started. 


LESSON 1 
REVISION LESSON 


Reading and Comprehension 


Ask the class which chapter will give them or have information about 
2(i) (a) Formation of deltas, Let them look for the answer. Someone is 
sure to come out with the answer quickly. 
Answer: Probably A VIII and B XT 

(ii) Ask them why they think they will get the information in these chapters. 
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Items Steps 


S 


ous ) (a) A VIII and B XI 
(6) AIL 


S, 


Ss 


Sa 


students work individually and write down the answers in their exercise 
Soe Move round and check if they are working, Help only if asked. 


3 z z : > ers. 

k their answers with their cooperation. Do not give them the answ 
Dues answers with them where necessary—e.g. where different answers are 
given. 


a (a) (1) (2) A III 
(6) B XVI 
(c) A VII (c) B XIX 


(d) B XVII, XVIII : 
Note that the fast readers will be able to complete both the units in one period 


while the others may take more time. 


If there is a difference in the answers of the students, discuss the problem with 
them. 


Get them started. Ask them to match the heading ‘Cinemas’ with a unit. They 
should be able to do it very quickly—in a few seconds 


Answer: Unit 6 comes under the heading Cinemas. 
Ask them what enabled them to spot the unit. 


Now let them work individually and do the task. Move round and check if 
they are working. Let them write out their answers in their exercise books. 


When they finish, check their answers with their Cooperation. Let them correct 
their task themselves. Note the time they took to do the task. 


Answers 


Cinemas Theatres Houses & Flats to let 
Unit 6 Unit 10 Unit 4 ; 
Admission Matrimonial Situations Vacant 

Unit 9 Unit 11 Unit 2 


Situations Wanted Houses & Flats Wanted 
Unit 8 Miscellaneous Unit 5 
Educational for Sale Properties, ete. 
Unit 7 Unit 3 Unit 1 
Note that the students may ask you for the time as Soon as they finish. Give 
each the time and tell them to note it down so that they can see how quickly 
they can read and do the task. They will be able to judge their performance 
themselves. Slow readers should, of course, be encouraged to read a little 
faster than they usually do, 


Composition 


S, 


Tell them that they will be doing tl 


he kind of writing thi have bi d 
to before in classes VI, VIT and Vit lt 


I (as given in the above Paragraph). 
4 


Ttems 


(o) 


Steps 
S, 


S, 
S. 


Answers 


S. 
S, 


S, 


S, 


Get them started. Let them read the instructions and the letter that follows 
silently. Move round and check if they are reading. 


Check if they have understood what they are supposed to do. Do not tell them. 


Ask them to tell you what they should write in reply to the letter. See that they 
suggest the following points: 
(i) acknowledge that he/she has received the letter, 
(ii) state that he/she is looking forward to his/her arrival, 
(iii) give information about the weather during that time, 
(iv) give instructions as to the kinds of clothes and other things he/she should 
bring. 
Remind them about being neat in writing the address, date, etc. ` 
(ü Let them start writing the draft in groups. Move round and check if they 
are doing so. Ask them to exchange their exercise books in the group and 
check one another’s work when they finish writing. 3 
(ii) Let them correct and improve their first draft and submit the work to you. 
(iii) Correct as many exercises as possible while you are moving round. 


Let them read the unit silently. Remind them about using the glossary. Move 
round to check if they are reading. Give help if asked. 

Tell them to work in pairs. Let them read the instructions. Check if they have 
understood. 

Let each one relate(i) or (ii) to his partner. Move round and check if they are 
looking at the information provided in (a) to tell their partners about the causes 
and symtoms of the disease. They ought to be able to do so. 


(Dia asqa rajayaksma, ............ the king of diseases. The 
imbalance of the doshas ......++++++ of tissues in the body .......... 
is bacilli. 

R E sa HOarSe hase iis sta 25 loses appetite ..........+ pain in 

c body- 
ache and weakness. ............ burning sensation on the sole of the feet 
and on the palms. 

Call upon some students to tell the class about the causes and symptoms of 

the disease. 

Let the students read the instructions and then work in. groups of four and 

write out a series of instructions for preparing the medicated milk for a tubercu- 

losis patient. Tell one student in each group to do the writing while the three 
others discuss and give the instructions. Move round and check if they are 

referring to treatment (ii). 

Let each group read out their instructions to the class when they finish. 

Answer (the language may vary a little) 

Mix 8 ounces of milk with 24 ounces (2 pounds) of water. Put 30 grams of 

garlic into the mixture. Boil this mixture until it is reduced to } the amount 


i.c. reduced to 8 ounces. Filter this medicated milk. Serve the dose to the patient. 
This medicated milk is to be given to the patient twice daily. 


Let the students go through the instructions and the given information about 
the flood silently. Move round to check if they are reading. Help only if 
necessary. 

When they finish reading, tell them to put up their hands. Check if they have 
understood what they have to do. 


Let them work in groups of four and make a draft of the report. The work may 
be distributed in this way. 


Ttems 


) (iii) 


Steps 


S, 


S; 


Call upon the Tepresentatives of 
let the others listen to them and 


a few groups to read out their 
mak 
Ask each group to submit the report. 


r 
© comments where necessary 


eports and 


Tell the students to work in 
study the picture and answer the Questions that 


» the reading unit and the questions 
that follow silently. Let them refer to the glossary when th 
words. Move round to check if they are reading. 


Example 


S, 


Student 1 : Ithink Kumar should ignore the Omens and take the examination; 
otherwise the efforts of his parents Would go to waste, 

Student 2: Well, I think he should 80 home and take the examination at 
Some other time because as he thinks about the omens, he will 
lose self-confidence, 

Student 3: I don’t think that would be a wise thi 


Let everyone Participate in the discussions and express his/her opinion. Move 

round and check how the groups are Carrying on the discussion, D 

interfere, 

When they have finished the discussion, let each student write Out a paragraph 

Stating the course of action and also giving reasons to 
ove round and check what th 


t ey are writing. 
in t of language if necessary. Let them revise their work before 
they submit it to you. 


Ttems 


to 


Steps 


S, 
S, 


Ss 


S, 


LESSON 2 
A PROFILE IN COURAGE 


Reading and Comprehension 


Let the students read the instructions silently. 


Draw their attention to the glossary at the end of the book and the notes given 
at the top of the glossary section. Teach them how to consult the glossary—the 
words here are listed alphabetically, and the meanings given are textual, i.e. 
the meanings (of the words) as relevant to the text in the book. 


The students read the text silently and on their own. 


The students work in pairs. You may go round and check, but do not interfere. 
When one pair finishes, let them compare their result with that of another 


pair. 
Check only if the answers of the two pairs differ. 


Expected Answer 


Year Age Events 

1968 0 year was born 

1972 4 years started her career as a dancer 

1976 8 years first public performance 

1981 13 years had a car accident, right leg amputated below 
the knee 

1984 16 years gave a dance performance with an artificial leg 

1985 17 years a film made on her life —a celebrity 


Same as above. 
Go round and check that the students refer back to the text to do the task. 


Expected Answer 


Sequence of events— 

(x), (i), (i), (xi), (iif), (vii), 0), (xii), (iv), (ix); (viii), (vi). 

Listen to the discussion going on in pairs. Help only if they ask for it. 
Let each pair check its answer with another pair’s. 

Go over the written answers. 


Suggested Answer (in sense) 


Sudha, a teenage girl, showed enormous patience, nerve and determination in 
facing her problems. This was possible because she had tremendous courage. 
She never lost heart or hope. She did not, because she was very brave and 
knew (that) she would win in the end. We think/feel that “A Profile in Courage” 
is an appropriate/a suitable title tor the story of a young girl who sets before us 
a shining example of true courage. 

(You may tell/remind them of the proverb—‘None but the brave deserves the 
fair’). 


Items “Steps 


Gi) 


(iii) 


Word Study and Use 


S The students will work in pairs. Encourage them to go back to the text and 
E 


look for the answers. The paragraphs are numbered. See to it that the students 
do not waste time looking elsewhere. 


Sa Allow them to compare their answer with another 


pair’s. Intervene only in case 
of a difference of opinion or Wrong answer. 


Expected Answer 
(ü) mould (ii) celebrity (iii) amputated 
(iv) impelled (v) traumatic 


(vi) robust 
(vii) mysterious 
S, The students will work individually and check 


their answers with their partner’s. 
S, Check the final answers for mistakes in Word o 


Tder, tense, etc., if any. 
Expected Answers 


(a) When work resumed in the factory, the workers 
(Oei She is the most vivacious girl and keeps everyone happy. 
(c) The boy denied steadfastly that he had broke: ' 

(d) Roads were widened to facilitate the flow of traffic. 

(e) There are many obstacles but we 


Language Study and Use 


S, The explanations and examples given here are simple enough for most students 
to understand. So let them read th i 

unless they ask for it, 
Let them work in pairs but see to it that they do not mistake an adjective+- 
noun structure for a nominal compound (noun+-noun), 

‘Ss Expected Answers: for (i) and (ii) 


Nominal Compounds 


Meanings 
stage performances (1) — performances on stage 
(a)routine life (2) — a life which is routine (fixed) 
(a)dance Programme (4) — 4 programme of dance 
(a)film producer (6) — a producer of films 
fan mail (6) 


— mail (letters) sent by fans. 
Expected Answers: 
Sy (a) a stone wall (b) the mountain streams 
(c) a birthday party (d) labour-saving device 
(e) machine-made clothes 


(f) a low-cost house 
Expected Answers: 


Sa (a) a fan that hangs from/attached to the ceiling 
(b) a serial shown/broadcast on TV 
(c) money made of metal 
(d) routes on which buses ru 
(e) textiles made of cotton 
(f) a system for controlling aircraft 


Ss Check this effort of your students’. Go round and check while they are framing 
the nominal compounds and sentences with them. Guard their using an adjective 
-noun structure, 


n in Calcutta 


Items 


Steps 


Sı 


COMPOSITION 


Important 

You should not rush your students through the composition units. You may 
need more than one lesson to complete these units. The students may still need 
time to write the final versions. Let them do so at home. : 


The students should discuss the problems in groups. The discussion is guided 
because there are suggested questions to direct it. Go round and check if they 
are following the instructions and guidelines. The students are, of course, free 
to add to the list of questions so long as these are relevant to the topic. 
Encourage them to keep notes. 

Ask the students to produce a rough draft using the notes and any 
extra information they may have. 

Let them discuss these drafts in their groups and correct possible errors. 

Now ask them to write the. composition if there is time. Otherwise they may 
begin writing in the class and finish it at home. 

Check the work when they hand it in, mainly for fluency. 


Let the students decide on the relevant points first. Points (i), (ii), (iv), ©), (vii) 
and (viii), are relevant and should be included in the report. ` 

Let them discuss the points in groups. 

Same as S,-S, in 1 above. 


LESSON 3 


How Your Nose Knows 


READING AND COMPREHENSION 


The students will read silently and on their own, looking up the glossary when 
necessary. 


Let the students work in groups and find answers to the questions through 
discussion. Go round the groups. Listen to the students talking. See to it that, 
they refer to the text to look for the answers and/or justify them. 

In the class ask each group at least one question from comprehension 2. Let 
others listen and offer their suggestions/opinions. Or, if you have picked up the 
best answer for each question while moving about in the class, you may ask 
these groups to come in front and tell the class their version. See that they 
speak and not read out the answers. 


Expected Answers: 


It is important that the students use their own words rather than quote the 
ede The class should be allowed to listen to such independent and successful 
efforts. 
(i) Because we do not get the flavour of food when we eat it holding our nose 
or when we have a cold. 
(ii) The olfactory area or the nerve-rich surface located in the ceiling of the 
two nasal cavities. 
(iii) Because the olfactory area is very small and located very high in the nasal 
passage, and during ordinary inhaling the air passes under this area 
without giving rise to any sensation. 
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(vii) Students’ own answers. 
(viii) The text Suggests that, instead of dying out, our sense of smell is only lying 


inactive or dormant. We may train it to be used more effectively whenever 
We want it. 


Yes, the example of Perfumers. (The students should expand on it. They 


(ix) Dr Tilney was more used to using/dependent on his other 


' p I Senses, e.g, 
vision than his sense of smell. Smoke is easier to smell than 


see, 


3. S, The students, after having worked in pairs should compare their charts with 
another pair’s, Only in case of disagreement should y 


‘ou intervene, 
Expected Answers: 


Paragraphs Titles 
(i) What is flavour? 


(v) How do we get the sensation of flavour? 
(iii) One flavour or many? 


(vi) Is there individual difference in smelling? 


(ii) Does environment affect our sense of smell? 
g E Pes, yt S U S Zea CS SHE sens 
| __ Gv) How often do we use our sense of smell? 
4, (a) S, The students work in Pairs. Go round and check. Most of the answers are 
either in the text or in the introduction given. The rest they know already or 
they may easily guess, 


Expected Answer 
Sense Organs | Activit ty | Result Sensation Examples 
ar eyes look see visual size, shape, colour ; 
FN ear listen hear auditory | sounds of different kinds 
cam nose ee A smell olfactory fragrance, odour 
4. | tongue eat taste gustatory | sweet, Salty, bitter, sour 
5. | skin touch feel tactua] hot, cold, Pressure, pain 


S, Let them compare their charts w 


ith other grou ae 
to come over to the blackboard groups’. The students may be asked 


and complete the chart, a little bit each. 
10 


íb) 


S, The students work on their own and complete the chart. It is about their own 
experience. Encourage them to add their own food items. 


S: Let them compare the completed chart with one another in groups. 


S; The final checking may be done on the blackboard, each contributing and 


completing the chart. 


Expected Answers 


Food Items 


salty 


sour 


bitter 


green mango 


biscuits 


sea water 


sandesh 


neem leaves 


coffee 


< 


honey 


dahi (curd) 


tears 


vinegar 


banana 


orange 


quinine 


lime 


ay ist IN, IN 


coconut water 


WORD STUDY AND USE 


S; Go round and check. The students should refer back to the text to find the 
meaning of the words in the context of the given text. 


S, Let them compare their result with other pairs’. Then check for yourself. 


Expected Answers 


(i) (i) 
(ii) (£) 
(iii) (k) 
(iv) (h) 
(v) (1) 


(i) 


(vii) 


(viii) 
(ix) 
(x) 


S; The students, working in pairs, should try to guess the meaning of the expressions 
first. Later they may check their guesses against the meanings given in the 


dictionary. 


„While consulting a dictionary, the students should check through the entries 
in all their meanings and the illustrative sentences before they select the right 


meaning. 


Expected Answers 


(a pty sa is feverish. 
(u n an e to take part in a race. 
(tii) peras to put yourself in a position where there is risk/danger. 
(IK) oea without check or training. 
(p) aa ss a find: £t: after searching......... 
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Items 


Steps 


S, 


S, 


S, 


LANGUAGE STUDY AND USE 


Let the students read the introduction to ‘Linking words’, If they “do 
not understand it, let them ask you. In sucha case do not try to give them lengthy 


At the Same time demonstrate to them, through examples, the subordinating and 
co-ordinating functions of linking words and let them sce the difference. It is 
not necessary to give them these terms, 


The students in groups will find the linking word of reason and contrast in the 
text. You may let them divide into sub-groups and look at a few Paragraphs 
each. But these sub-groups will report to the whole group in the end and submit 
their findings to the scrutiny of the whole group. 


You may do the final checking on the blackboard. Against the number of 
Paragraphs written on the blackboard, the students will write their findings to be 
reviewed by the whole class. 4 


Expected Answers 


Paragraphs 


Linking words of contrast Linking words of reason 


4 though (end position) 
See 
5 This explains why (This 
is why) 4 
Note: It is a clause, not a 
word 
ee eee | 
ee 
6 although therefore 
meea e 7 a, 
7 yet 
=. S Se 
8 however 
9 but hence 
LR meee e N 
10 but 


Probable Answers 


(6) Miss Keller ....., smell, but Dr Tilney’s.. n z 


Miss Keller... smell. However, D Tilney’ 
Although/Though Miss Keller ver, Dr Tilney’s 
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Items 


Gi) 


Steps 


(d) Miss Keller ...... smell. Therefore/So she used........ INO) 
(e) Miss Keller ...... smell though/although she went blind ........ life. 
(f) Miss Keller ...... smell. So/Therefore she could.......... alone. 


Again let them read the instruction silently. Find out if they have understood 
what the task involves. This time only one linking-word will fit in with an ending. 


Go round and check. Pay special attention to the use of punctuation marks 
including capital letters. : 


Each group may read the completed text aloud. The class should check their 
own work and bring up matters for discussion, if any. 


Probable Answers 


S, 


S, 


(a canoes We ran all the way to the bus-stop. However, the bus...... left. 


(Or a comma may be used after “bus stop’.) 
(Dy Rede WO 22 bus-stóp although it was raining. “ae 
UIE EAR Weran,. dees bus-stop. Therefore we managed ...... time. 
(d) a Weran......, bus-stop and all of us got ...... happy. 
(e) We Van: ss bus-stop because we wanted ...... bus. 
(J). 81 We ran...... bus-stop because it was ...... dark. 
(2) enacts Weran...... bus-stop although the road was bad. 
(A) bus-stop. However, Mumtaz........ place. 
(G) De ei ab u ate alee WS bus-stop. Therefore we........ breath. 


COMPOSITION 


Watch the students work in groups. Go round and listen to the group 
discussions. The discussion is guided as the questions given in this unit direct 
the students. 


See to it that they keep notes of the discussion. Show them, if necessary, how 
they should use short forms and phrases, etc. instead of complete sentences. 
Pay special attention to the weak students. 


The composition is controlled, still variations are possible within limits, and 
should be allowed so long as they make sense and are relevant. 


Go round and check while they are writing. Encourage them to use the notes 
they have. 


Let them write individually. 
Let them compare their work with one another in the group. 


Let some of them read aloud a part each to the class. Give the weak ones a 
chance. As the composition is controlled, there is less likelihood of their making 
mistakes. That should encourage them to work better. 


The students work in pairs. Check that both in a pair are busy. They may take 
turns in answering questions. Both write the answers. 


Go round and help, where necessary, to find a compact sentence with relevant 
information. 


Help them, if necessary, to choose the correct linking words. 


Let each pair check their answer with another pair’s or as many pairs’ as 
possible and correct their own mistakes. 


Check as many papers as possible while you go round. 
Let some students read their efforts aloud to the class, 
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Items Steps 
Probable Answer 


ith linking words suggested. Work out the sentence structures with the 
rpl Saale aes = the linking words are inserted. The students may 
use other linking words so long as they are meaningfully used.) 

1) Flavour is our sense of smell added to that of taste (and) II) we get the 
flavour of food when the warm vapours from the food carrying the smell 
teaches the olfactory area located igh in the nasal Passage. IM) Each 
flavour (however) is a mixture of many flavours, IV) There is no marked 


LESSON 4 
THE HEALING TOUCH 


READING AND COMPREHENSION 


The contents page highlights the main objective of the reading and writing 
skills of this lesson. Please refer to it. 


1. S, Let the students read the instructio 


I ns and the notes that follow silently. Check 
if they have understood what thi 


ey are expected to do, 


edict - Tell them that you will discuss 
the matter again with them later. Answers like the following may be accepted. 


2&3. S; Let them read the instruction 
il $ 


Sz Ask someone (from two or three groups) to pi i ini 
or may not agree wie Crt groups) to give his opinion. The others may 


Answers 


Probable opinions 

(a) is not the purpose, 

(b) is partially the Purpose, 

(c) isa major purpose. 

(d) is another major purpose, 
if they can acce 


pt (c) and d) togeth > A 
above with the students and = if fey fees he authors purpose. Discuss the 


14 


Allow the students to read silently the instructions and the statements that 
follow and decide on the correct answer. This will obviously take some time. 


Let them discuss their opinions with their partners and then with their groups. 
Call upon some students to express their opinions to their class-mates. 


Probable Opinions (language will vary) 


(i) Though the text does not tell us whether ‘some’ or ‘many’ people believe 
that leprosy is incurable, it seems reasonable to infer that many people still 
believe that leprosy is incurable, otherwise such an appeal would not be 
necessary. So the statement does not appear to be true. 

Note that students may not Come out with such an answer. Ask them questions 
to elicit a similar answer. 


Example 


Does the author believe/say that only ‘some’ people believe that leprosy is 

incurable? 

Do you think that ‘many’ people still believe that leprosy is incurable ? 

Why have this case and appeal been written ? 

Is it necessary to write on such subjects from time to time and appeal to the 

people ?etc......... 

(ii) Will appear true to many. 

(iii) Not true—the text does not say so. 

(iv) True—the text states that four out of five leprosy patients in India can be 
cured completely if treated in time. ' 

(y) The statement does not appear to be true. If this fact were true, then 
there would be no necessity for such a writing. Besides, the true indentity 
of Ram Kumar would not have been hidden. 

(vi) Let students discuss/debate about it and give their opinion. The whole 
class may be involved in it. The class may be divided into four big groups 
(according to rows) and students from each group may come out and express 
their opinion to their classmates. They must, of course, support their point 
of view with specific examples/instances from their own experience. 

Note that for (ii), (iii), (iv) and (v), you will have to tell the students to give 

reasons for their answers. 


S, The students should go through the instructions, discuss in groups and decide 
on an appropriate answer. Some may change their views later after open 
discussion, 

S; When they are ready, invite answers to these questions from groups. 

(ü) Does the writer express pity for the leprosy patients ? 
(ii) Is he interested in the welfare of the cured patients ? Where does he do so ? 
(iii) Is he concerned/anxious about their being accepted in society as normal 
healthy human beings ? 
(iv) Does he express his sympathy for them anywhere ? Where does he do so ? 

Ss Now let them work in groups and write out a short answer to this question. 

S4 When they finish, ask some of the students to tell their classmates what they 
have written. Encourage them to speak without looking at what they have 
written. 

Answer (ii) 

Si The students are expected to read the question silently and discuss with their 


partner what the probable answer could be. The intelligent ones will be able to 
answer. The contents page indicates the text-type clearly. Otherwise it will be 
difficult for them to guess. 


15, 


Items Steps 
.8. 


S, 


S; 
S, 


S, 


(i) The reason behind this Le 
problem 


(v) Steps needed to help children 


If a few students have been able to answer Q. 7. by merely referring to the 


contents page, they will obviously teply—We got the clue from the contents 
page. Accept the answer. 


t the students examine the text and see if they can find any clue. This is not a 
ee easy question to answer, but the students see various kinds of pamphlets 
and posters everyday and everywhere and do know what a pamphlet/poster is. 


This text is long and looks like a Darrative. Ask them the following questions. 
Let them discuss the answers in groups. 


G) Is the main purpose of this text to narrate the story of Ram Kumar ? 


r, 

Is Ram Kumar’s Story only an instance to sh 

not infectious and are completely curable ? 
(ii) Are Paragraphs 11, 12 and 13 part of the Narrative ? 
bp What is the purpose of the writer ? (Refer to the u 

the last sentence in capital letters.) Is the Purpose v 
(iv) Is this text meant to be read by 

section ? 
(v) Would you expect this text to appear Somewhere in your own | 
(vi) Would you expect it to appear i 

by a small section of people ? 


Have the above questions answered by stude 


Let two or three of them summariz 
not'a narrative, but a kind of ca 


ow that most leprosy cases are 


h anguage ? 
n a textbook or a magazine which is read 


` 


nts from different groups. 


e the answers and say why they think it is 
mpaign pamphlet/poster. 


When they finish, 
corrections. Move 


ask the students t 
round and check 
the rest. 


9 compare their answers, discuss and make 
as many exercise books as possible. Collect 


(i) The problem 


Helping curable leprosy patients retain 
their place in society, 


Prosy is still looked dow. use 
of our lack of k fol the d 


nowledge of the disease. 
Four out of five cas 
and can be cured c 
is detected early 
treatment. 


(iii) The facts about the disease 


es are not infectious 
ompletely if the disease 
and there is sustained 


(iv) Steps to be taken to cure To start Sustained treatment ini 
; To start s a after clinical 
the discease investigation, F alas 


š Parents should help ti t ight 
to lead a normal life treatment, They should alo hal cane 
to lead a normal life. The publi 


infections, os s: 1s curable and not 


i also help to remove 
the stigma of the disease, ° 


Items Steps 


10. 


11, 


S, The students may work individually and write out the answers to the three 
questions. Check if they have understood what they are expected to do. 
S, Make them compare their answers in their group. 


S; Ask some of them to give the answers. Let them tell the class. Do not allow 
them to read out from. their exercise books. 


Answers 


(ü) They are what Ram Kumar actually said/the direct speeches of Ram Kumar, 
etc, 
(ii) (a) 
(iti) You. 


S, 
S, Same as 10. 
3. 
Answers 
(i) The note on the true identity of the person at the end of the text should 


help them. 


Gü) People/Society still think(s) that it is a mark of shame/disgrace to suffer/ 
contact/be affected by leprosy. People are still ignorant about the real facts 
of the disease, Besides, it is difficult to change old ideas, etc. 


WORD STUDY AND USE 


S, Students may work individually to do the exercise. Tell them to skim through 
the exercises once before they start filling in the gaps. They will have to refer to 
the text to be able to guess the meaning of some words in context. Move round 
and check if they are working. 


S; Tell them to compare their answers with others’ in their group when they finish 
and make changes if necessary. 


S; Check their answers with their cooperation. Let the students read out the items 
one by one. Check. Let the others correct their own work. 
Answers 


(i) infectious, poses, scars 

(ii) revealed, reminisces, receded, consoled 
(iii) prevent, pronounced 

(iv) impish, grin, moistened, pale, except 


LANGUAGE STUDY ANU USE 
“ 
S, Same as above 
S, Same as above 
S, Same as above 


Answers 
is meant, aware, is, can be cured, is detected, can be stopped, appeals, is 
removed, can retain, be allowed, must/should come 4 
COMPOSITION 


8, Make the students work in groups. Be sure they understand what they are 
expected to do. One student should write out the draft of the notice and the three 
others dictate what is to be put down. This should not be difficult because the 
points have been supplied. Tell them to begin with a note of warning like this: 
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Items 


Steps We wish to warn you that there has been a number of cholera cases in the 
docality: nae sel) nani 


or 
You are hereby warned that 


The public are warned that 


There should be three short paragraphs under the headi 
S, Move round and check if they are working accord, 
very much. Help the weaker groups if necessary, 
Sa When they finish writing out their draft, tell them to 


ngs given, 
ing to plan, Do not interfere 


S; Let each group read out the notice to the class. 
heading. Go through their exercise books. 


Ss Put up on the notice-board a few good notices for the others to sce, 
Answer 
The notice should read Something like this (the language will, of c 


CHOLERA IN THE LOCALITY 


ourse, differ): 


Strict precautionary/preventive measures should be taken by every one living 
in the locality. Remember the follo 


wing Warnings and directions: 
(i) Do not eat cut fruits, 

Gi) Do not use dirty water from ponds, 

(iii) Boil your drinking water, 

(iv) See a doctor and take a 


y to help to stop the disease from spreading 
asures himself and also by advising/persuading 
others to do the same, 


LESSON 5 
FOLKTALES AND FABLES 


INTRODUCTION AND PRE-READING TASKS 


Introduction 
S, Let the students read the first two 


= 
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S 
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8 
= 
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A 
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= 
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= 
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Ttems 


Steps 
S; 


S, 


Next the student will start on the pre-reading tasks. Check if they are drawing 
the chart and writing the column headings correctly. See to it that the chart Is 
big enough for holding all the information they will note in it. 

See to it that the groups and sub-groups are properly organised. Let them read 
through Nos. 2 of pre-reading and 1-5 of Reading and Comprehension tasks, 
Check if they have understood the tasks. 


READING AND COMPREHENSION 

The students read silently, 2 or 3 of them reading the same text. Go round and 
check if they are following the instruction correctly, 

Check as the students fill in the chart with information from the story they 
themselves read. They should take turn in calling out the answers while others 
write them. In case of disagreement they should discuss before writing the 
information down. 

Each sub-group should ask other two sub-groups about the stories they read 
and fill the chart with the information they give. Each sub-group in its turn, 
should supply others information on its own story. 

The completed chart should be something like this (without the notes for 
teachers of course). 


Text A Text B Text C 


(a) TYPE of the text 
(folktale/fable/short story) folktale folktale fable 


(6) CHARACTERS 


(human/animal) human both human animals 
and animal 
a few/too many a few a few a few 


(Notes for teachers: In a story with few characters the chance is that 
the plot will develop in one direction without any complexity.) ` 


(c) LANGUAGE 


(i) Vocabulary easy not so easy/ not so easy/ 
(easy /difficult) difficult difficult 
(ü) Structure simple/very complex complex 
(simple/complex) simple 
(d) THE WAY THE STORY 
is told (straightforward/ straight- straight- straight- 
round-about) forward forward forward 


(Note for teachers: The implication is that there are usually no subplots 
in folktales/fables. The stories develop simply in one direction.) 


(e) MORAL 
IS there one? yes yes yes 
(f) THEME (Central idea) 
relevant/irrelevant now relevant relevant relevant 
(g) AUTHOR 
known/unknown unknown unknown known 
(i.e. The story 
may be of a 


recent origin) 


Items 


4. (a) 
(6) 
(e) 


Steps 
S, 
S; 
S; 


S, 
S; 


The students read the other two texts silently and quickly. 7 
Let them check through the chart and see if there is any difference of opinion, 
In case of any difference of opinion, let them talk it out. Listen to them and give 
your opinion if asked for, or if there is confusion. j 

Let the students answer the questions orally in groups. 


You may ask them to Tepgat some of the answers to the class, The students 
Should speak and not read out written answers, 


TEXT A | 


Probable Answers 


Expected Answers 


1. ii). . 
2. The hunter was fond of talking or he wanted to im 


be other suggestions from the students, So 1 
them.) 


One should not talk too much/unnecessarily. One should not carry tales, etc. | 


/ 


| 
press the king. (There may 
ong as they are relevant, accept 


TEXT B 


- To collect a lot of money, 
. He wanted to collect wisdom for selling it. No. 
- It is not ea 


Sy to collect wisdom/be wise, Wisdom without common sense is 
useless, etc, 


- No. The last sentence (paragraph 5)—(if they search) hard enough. | 
WORD STUDY AND USE 


A w= 


j 
lay wide apart—scattered (5) : f 
very old—aged (1) | 
without the desired result—in vain (3) | 
extend the limbs— stretch (3) | 
disappointed—frustrated 5 | 
strong desire—ambition (1) 

took away from —deprived (5) 
prevented from using } | 
own $ — Possess (1) 

stopping, preventing — getti 

80 to a person for informati 


The students continue working in pair 
and explain to each other or to you w 
understood, 


Ttems 


2(a) (b) 


Steps 


Expected Answer 


S, 


Sa 


Nobody can..... ane Kaza his ambition. 

Naresh’s parents.............. had his aged grandfather. ............ 5 
Sometimes he felt frustrated as all his friends.......... . He consulted his 
grandfather........+- . His efforts were not in vain. 


LANGUAGE STUDY AND USE 


The students work on their own. They should work out the meanings first 
and fill up the blanks. 

They should check the result in their groups. They may use a dictionary for 
final checking, if one is available, or help them with the correct answer in 
case they have made mistakes. Tell them to find more such verbs and learn 
their use. 

Check random samples after self-correction. 


Expected Answer 


S, 


S, 
Ss 


(i) set in (iii) set on (v) set upon 
(ii) set up (iv) set off R 


TEXT C 


1. No. In the name of/on behalf of (!); self-appointed (2). 

2. Three: a deer, a goat and a pheasant. 

3. No. Because they knew there was no such prescription/because they knew 
they were lying about the prescription. 

4. prane all of them hated the wolf and the fox and therefore would act 
unitedly. 


WỌRD STUDY AND USE 


The students may work on their own as the paragraphs are numbered and 
the text is short. . 

Remind them that the meaning has to be textual, and therefore looking baek 
at the text is important. 

Let them compare the answers with one another in their groups. 


Correct only if the mistakes persist after self-correction and mutual help. 


Expected Answers 


Expect 


SORRT., WBE. LIBRARY 
S Date 


&cca 


aw Oad) OF OH Of NO (GG, 


Let the students read the short introduction in (a) and the instruction and 
the example in (b). Explain further if asked. 

Let the students work individually and work out the answers. Go round and 
check, specially their sentence structures. 

The students may get into groups and check their own answers. 

Check with the class as a whole, each student calling out the answers. Then 
check a few books at random. 


ed Answers 
(i) You must have self-confidence to........-. 
(ii) ..........Isn't it better to be self-employed? 
Gi) 2. sees sees attain self-sufficiency in fertilizers, 
(iv) If you remain so self-centred, you'll...... eae 


9$ (0-78 al 


Items 


1 @ (b) 


2. (i) 


Steps 


S, 


Ss 


yDPN s She had to be self-supporting Very.early....... 


Qu) The successful industrials ee Succeeded through self-help. 
ER Tosbe a enn be too self-conscious....... 
(CI eeo ona Don't lose self-control 


COMPOSITION 


The students have most of the information. In group discussion you may 

give them some more relevant information to think about and discuss. 

Get them prepare a rough draft in the groups. Ask one or two in each group 
i e language. Go round and check. Correct with 


Now the students will write the composition individually using the corrected 
draft for guidance. The completed version should be submitted for correction. 
Check mainly for fluency and also for gross inaccuracy, 

You may begin this unit of exercise as‘ group work. You may choose one of. 
the following alternatives or each group may follow its own Strategy out of 
the two given here— . 


(i) Each student in a group writes a 


Now individually they write out the s 
not excooding a a tory. The story should be short, 


tories neatly includin th f the 
Set the sade ing the names o 
s tude a to rad aa Oups and put them up on the class notice board or wall for 


LESSON 6 š 
SELF-HELP FOR CLEANER SURROUNDINGS 


PRE-READING TASKS 

Let the stueents read thr i i 

Let t ough items 1 to 3, Check if they have understood the 
Get the students through this item very wick! i i 
Aaa thi quickly. It 18 an exercise in skimming. 
Tn fact in ew paragraphs should 


give them the clue to the 
See to it that they make a choice and 


write it do 
The students should copy the - r 
draw it neatly. y the chart in the exercise 


book. Encourage them to 
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Items Steps : d 4 
(ü S; The headings and sub-headings should be neatly copied. Then let them read 
tbese once again checking for mistakes. Doing. all this should give them an 
idea what they have to look for while reading the text. Tell them so. 


READING AND COMPREHENSION 


3. "Si The students read silently. Go round and check. Get them (specially the slow 
learners) started on the task of making notes in the chart. Check if all of them 
are using phrases and words, and not whole sentences. 


4. S, Let them compare their charts with their partners'. In case of difference of 
opinion, let them talk it out first. You may help if they ask. 


S; Check a few samples at random. 
(Chart on p. 24) 


5. . S, Let the students discuss in groups their answers. 
The correct choice is b. 
There are several clues leading to it: 
(i) the date—Republic Day, 1982 (1) a year later (2) 
(ii) the tense—Past tense, 
(iii) the end does not advocate a particular way/method/object, etc. 
(Therefore not an advertisement). 

The students should clearly understand that a report is a statement or narration 
of certain event/bappanmes and is usually written in the past tense, 
The text does not talk of health problems only. Therefore it cannot be issued 
by the Health Department. 

S, Let the students report their observations to the class for others to agree or 
disagree with. Intervene only if necessary. 


6. S, The students may do the task individually. 2 
S, They should compare their charts with one another for checking and correction. 
S, Go round and check at random. 


Expected Answer t 
(Occurs in paragraphs 13 and 14) 
(i) organize a library-cum-study for neighbourhood children; 
(ii) first aid centre; 
(iii) free clinic. 


` WORD STUDY AND USE 


1. S, Let the students read the instruction. : 
Insist on their reading the list of words and the paragraphs with blanks quickly 
so that they may understand the overall meaning of the passage. 
Then allow them to start on the blank-filling task. 
Sa When the task is completed, let them compare their paragraphs with their 
partners’. Go round and check. 


S, Ask one from each group to read out the completed passage. 


Expected Answer 
RAM Sa But there was resentment .» it was disheartening. So the 
class teachers enlisted the help ............ » that they must get rid of the 
ill-feeling and inculcate the feeling of friendliness instead. ...... dared and 
realized that the boys had unwittingly hurt one another. 
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Items 


Steps 


S, 


S, 


Again the students may work individually. 
Let them read the instruction and understand it before they start working. 


Go round and check. The students need to write the figures and letters only, 
and not the words and their matching meanings. 


Allow them to compare their lists with one another. 
Ask some students to read out the words and the matching meanings. 
Check some lists at random, specially ‘those of the weaker students. 


Expected Answers 


A B 
@) 
di) D 
(iii) (g) 
(iv) (h) 
0) (i) 
(vi) G) 
(vii) (b) 
(viii) (a) 
(ix) (Q) 


LANGUAGE STUDY AND USE 


Phrasal Verbs 


S, 


Let the students read the introduction carefully and understand the difference 
between a phrasal verb and a verb--preposition structure. 

Give some more examples of both types and let them see the difference. 

Ask some of them to explain to you, even in their mother tongue, the 
difference. Clarify, using mother tongue if necessary, once again. 


Draw their attention to the examples from the text for reinforcement. 


Ask them to work in pairs. They should write down the phrasal verbs in their 
exercise books. 

Go round and check. In the sentences when a verb+-preposition structures 
occur, point it out to them and let them explain to you why it is not a phrasal 
verb. If they cannot, explain to them. 

Let them work out the meaning of each phrasal verb by guessing. 

They should compare their answers with other pairs’. 


Keep checking. Ask some students to read out their answers even if these are 
not correct. Let others disagree and suggest the correct answer. 


Check the weaker students’ work specially. 
Let them check in the dictionary or with you for the correct answers. 


Expected Answers 


(i) gave out : become exhausted 
(ii) give away : distribute 
(iii) brought about : caused to happen | 
(iv) turn off : stop the flow of (electric current); switch off 
(v) put up : offered, gave 
(vi) hold out : last; be enough for 
25 


S, The students work individually. 


Let them read the instruction, the list of words and the sentences with blanks 


first. They should try to understand the meanings of the sentences before they 
work out the answers. : 


Si The task over, let them compare their answers. Go round and check. 
Są Allow some students to call out the correct answers for others to check against. 


Check the work of the weaker students. 


Expected Answers 
(i) turned down (ii) put out 
(ili) give in (iv) held on 
(v) gives off (vi) Hold...... off 
(vii) turned...... away (viii) Put up 


S, Let the students work in pairs. 


They should read the instruction carefully and look at the example (i) worked 
out. ; 


Sa Go round and check as they work. 
Let each pair compare its chart with another pair. 


S, Let two or three students, who have finished, draw the chart on the blackboard 
and do one example each. 


Then call other students to come and complete the chart, 
Let them discuss in case of disagreement, Help to sort out confusion, if any. 


Expected Answer 


Noun Verb Adjective 
GD | vitality | vitatize vital 
(iii) | celebration, celebrate celebrated 
celebrity 
(iv) | prevention prevent Preventive 
(v) | precaution x Precautionary 

(vi) | resentment resent Tesentful resentfully 
(vii) | locality localize local locally 
(viii) | success succeed Successful Successfully 

(ix) | sanitation x Sanitary x 

COMPOSITION 


S, The students bis in groups, 
Let them read the introducti ; A " 
have understood the fai =e oe and then the instruction, Check if they 
s Go round as the gr i anos 
a eae oe > checking if they are following the guidelines 
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Items 


Steps 


Sa 


Ss 


S, 


S 


Ss 


Sample Questions 


Problems 

What was the problem ? How long was it going on for 9 What exactly did it 
give rise to 9 What exactly happened ? Where was it ? Did it cover a small 
area or a large one ? Who watched the incident (if there was one) ? Who 
felt the need for a change ? Why did he/they think it necessary ? 


Solutions 

What solution was thought of ?- Was it suggested by an individual or did the 
solution emerge through discussion ? Was it readily accepted or were there long 
discussions ? 

Who were involved in implementing the programme 2 Was a committee 
formed ? Were functions allotted to different groups of people or were the 
functions performed by all jointly/spontancously ? 

Was it necessary to involve higher authorities ? Which one (municipality/ 
corporation/district boards/panchayats/Government) ? 

How did people go about it? What did they actually do ? How long did they 
have to work ? Are they still at it ? 


Result 

What happened as a result ? Has there been any change in the environment ? 
Has the programme a short-term/long-term effect ? Who has/have benefited ? 
Is the change physical or social ? 

Will the work go on ? Any follow-up necessary ? 

What are your comments on the programme ? Would you suggest more 
programmes like it would be beneficial ?, etc. 

You may ask each group a few relevant questions after you have listened to 
them for a few minutes, specially if you feel the discussion isn’t developing 
towards a conclusion. 

Check if they are keeping notes. 


The information collected should be used to write a rough draft of the 
composition. 

Let them exchange and/or compare their work in groups, checking for mistakes 
or vital missing information. 

Ask them to use the outline given to begin, if they want to, and write out the 
composition using about 200-250 words, They should try to use the words and 
expressions they Jearnt in this lesson. 

The completed work may be revised in groups for correction and then handed in. 
Check for fluency and gross inaccuracies. 

Take special care in checking weak students’ work. 


You may select a few good compositions and put them up to be read by the 
class. Do so only when you are sure they are the students’ own efforts. 


This is entirely an individual effort. They should do it in class. The paragraph 
should be short, not exceeding 15 lines or a page. Keep checking the efforts 
of the weak students supplying them with ideas and/or language whenever 
necessary. 

First each student should exchange or compare his/her work with another 
and correct mistakes in language (use) and organization, if possible. 

Check the work when they hand it in. 

The best efforts may be read out to the class or put up to be read by the class. 
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LESSON 7 


RIGHT JUDGEMENT 


Steps 
KEE HOSTED READING AND COMPREHENSION 


Through this reading material the students are helped (i) to find out how 
the text and the paragraphs are organized, Gü) to distinguish the main idea 


from the supporting details, 


l.and2. S, There are about 540 words in this reading unit and the students at this stage 
ought to be able to read it within eight minutes. Very slow readers may have 
some difficulty. Fast readers will take less time. Move round when they are 
reading. Help them to guess the meanings of words that are not to be found 
in the glossary. Refer to the word Study section, It is, of course, not essential 
to know every word to answer the question at the end of the text. They will 
have to study the organization of the text—tell them about it. Ask them to 
see how the theme - right judgement - has been developed. 

Sa When they finish reading, tell them to read question 4(i) at the end of the text. 
Let them draw the chart in their exercise books and fill in the blank, They may 
work in pairs and consult each other. 

S; Tell them to exchange their exercise book with another pair’s and discuss their 
answers if there is a difference of opinion in what they have commented. 

S, Let them incorporate corrections and 


Suggestions, if necessary. Move round 
and check their work. 7 

Ss Ask a few students to read out what they have filled in for paragraphs 4 to 
go wrong. 


7 and 8 to 12. Let the others correct. Check if they 
Answers 


Paragraphs | General statement Par: 


il st agraph(s) in | Types of h(s, 
on main idea which the ; supporting lea 
Statement is details (examples, 
made comments, 
explanations, etc, 
1 a oor ee 
4to7 It can happen that 7—the first 
one judges too sentence Examples 6) sas ald 


respectfully and 
trustingly those 
who least deserve 
it. 


pn A a 
8 to 12 One is tempted to | 8—there is onl 
make hasty and | one sentence y e ramplo and | 8 to 12 
uncharitable here in the = 
judgements on second half 
others, f 


rds in this uni 
to read the unit. a and so thi 
Procedure same as 1 and 2 above. 
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a 


Items 


Steps 
5 Same as above—they must answer the questions in 4(i). They may work in 

pairs and check each other’s work. Ç 

S, Let them check their own work. Ask a few students to answer the questions 
orally. Others listen and check. Correct where necessary. 

Answers 
(ii) (a) Same as the one given for paragraphs 8 to 12—Let them refer to 

the chart for 1 and 2. 
(b) With an example and some explanation. 
(c) (1) One should trust appearances as little as possible. 
(2) One should not be tempted to make hasty and uncharitable 
judgements on others. 
(d) Yes. 
L 

WORD STUDY AND USE 

S, Students should be able to work individually. Let them follow the instructions 
carefully and fill in the gaps. Tell them to skim through the paragraph before 
they start filling in the gaps. 

S: Let them compare their answers with their partner’s. 

S, Check their answers with their cooperation. Let someone read out the passage. 
Check. Ask the others to correct their work. 

Si They should continue working individually and do the exercise. 

S, Same as S, above. 

h Check with their cooperation. Ask some students (especially the weaker ones) 
to give the meanings of the words. Let others check. 

S, Procedure same as 1. S, 

S; » s y 1. Sa 

S; ” sheds Ss 
LANGUAGE STUDY 

s Students should go through the note and the example given. It is a revision 
exercise. 

S, When they finish doing so, they ought to do the following exercise individually. 

S, Let them compare their answers with their partners. 

S, Ask a few students to read out a sentence each. The others check on the 
answer. Interfere only if necessary. See that they are sure about the word order 
of the sentence as a whole. 

Answers 
(a) Garbage that remains uncollected for Jong periods of time in urban areas 

is dangerous to human health. 

(b) Even in those who seem lost beyond hope there still remain some seeds 
of good which/that can be awakened with a little love. 

(c) Scientists who are trying to find new sources of energy are already 
utilizing garbage to generate gas and electricity. 

(d) Lightning which/that may strike houses, factories or school can cause 
death or serious injuries. 

(e) Why don’t we keep the school building that/which is meant for our 
children, the road which/that we ourselves use daily, and similar other 
facilities which/that are meant for the community as a whole in good 
shape? 
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Items 
2: 


Steps 
‘1 
S; 


Ss 


S, 


Sz 


Ss 


S, 


S, 


Let the students read the instructions. Check if they have understood. 


Students should be able to find the two phrases from the paragraphs mentioned 
and fill in the chart. Ask them to do the work in their exercisé books. 


Answer—the language used may be different. 


1. A straight stick dipped half-way] On the other hand, a bent stick placed 
into some water may appear to be|in a particular wa 


y in the water may 
bent in the middle. appear straight, 
Ce Gok EST LE Ln Le 
2. One can make mistakes by trusting | It more often happens, on the contrary, 
to appearances, tha 


t one is tempted to make hasty and 
uncharitable judgements on others. 


COMPOSITIONS 


Note that you may need one period for each unit.. 


ss the question. While they 
i i ive. at least 


even fe the whole class. Ask a few students 
inion. Those who do not agree may be given t] to 
refute. They may, of Course, agree and su A piety eo 


others when they finish. 


; a i 
are saying and see how the Paragraph is being writte ai oe S ba 


Tell the group to go through the para i it j 
then add, delete or correct where necessary “Edin when a. MP Sompleted ane 


Instruct them to get their 


home. Put up a few well 
encourage good Writing. 


The students ‘have done this kind of work i 
they ought to be able to do this task. Let thst Hoe Bt Sindee 
30 
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Items Steps 


S; 


Ss 


Tell them to read the question, study the verbs given in a sequential order 
and write out the story. They may, of course, add more facts but must not 
make the story too long. Move round and see if they are working. Help the 


weaker ones. 

Tell them to request their partners or someone from their group to check the 
story when they finish writing and make comments. : 

Let them correct or change the original draft and write out the story neatly. 
Moeve round and correct as many exercises as possible. Collect the rest. Put 
up a few well-written stories on the class notice-board for the others to see. 


LESSON 8 
THE HAPPY PRINCE 


READING AND COMPREHENSION 


Note Tnough this. is a short story which will be of interest to the students. 
it consists of more that 2400 words. It will take the students 25 to 30 
minutes to go through it to get the main idea underlying the story. 
Fast readers will, of course, require less time. So in one period students 
should be allowed to go through the story and answer only the 
first question that follows (No. 4) and discuss about it. Only advanced 


students may be able to cope with more. 


Let them go through the meanings of some of the new words that occur in 
the story. Move round and see if they have any difficulty. Do not allow them 
to spend much time on the list. They can come back to it again while reading 


the story. 


They should go through the instructions and start reading the st i 
eee fast as they can. Move round and see if they have a Sion Hee 
only if necessary. 

(i) Remind them that if they cannot guess the meanings of some new words 
that are not included in the glossary, they will have to refer to the 
‘Word Study and Use’ unit and guess the meanings in context. 

(ii) They must also be reminded that it is not necessary to know the meaning 
of every new word to answer the questions that follow. 

(iii) Tell them to try to grasp the meaning of the sentences/phrases as a whole. 
(iv) Do not encourage them to point and read. š; 

(v) Do not disturb them while they are reading silently. 

& Note the time the majority have taken to read the whole story 


(approximately). 


When they finish reading the story, tell them to go through this question 
silently. Check if they have understood what they are expected to do. 
Let them discuss the answer to the question with their partners and decide 
on the most appropriate answer. 
When they have made a decision, discuss their answers. The class may be 
divided into four groups and students from each group may be called upon 
to give their opinion. You may ask them the following questions: 
i) Who are the main characters in the story? 

(ii) Where has the selfishness of the Town Councillors been mentioned? 

How important are these characters in the story? i 
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Items 
2 


5 © 


5. (ii) 


Steps 


S, 


(iii) Where has the author written about the worthlessness of common human 
desires? Has he written at length about it? 


(iv) What has the author really focussed in this story? How has he done it? 
etc. 


Let the students work in pairs after reading the instructions. Move round 
and see that they are drawing a big chart in their exercise books. 

Get them started as soon as the chart is ready. As 
for a, and let the class check the answer. Different s 
different language to answer. Some w 
to give short answers, but accept all 


K some to give the reason 
tudents will, of course, use 
ill give long answers. Encourage them 
answers that are appropriate in a way. 


Example 


ç 


1 


Because he did not know what tears were for he had played in the garden 
and had danced in the Great Hall and had not seen any ugliness or miscry. 


Now let them consult their partners and fill in the gaps in the chart. Move 
round and observe if they are turning over the pages to find the reasons and 
then writing them out briefly. 

Check the answers with the cooperation of the Students. Call upon students 
to give the reasons for b.c.d.e.f. Let each one try to answer orally (and not 
read out from their exercise books) while the others listen to him/her atten- 


tively and then give their opinion. Encourage them to answer in a summary 
orm. 


(c) Because all the ugliness and mis 


(d) Because winter was approac! 


h y give the reasons fro repli 
gives to the Prince, Accept them, b tell heat s that tho Swallow 


» Out tell them to give you the gist 


suggestions, if any. Move round 
the rest for checking. ian 


Parrotlet wn {heir partners for this work, too, They should 
have understood what they ee expec oe “Ample silently, Check if they 


Ttems 


Steps 


S; 


S, 
Ss 


Sı 


S, 


Ss 


(ii) the match girl in the square below, 

(iii) the poor hungry people in the great city. 

Ask them to go through the text quickly and tell you how many charts they 

will have to fill in. 

Note that the students, especially the weaker ones, will need some time to 
go through the sections to get the information they require. They may 
even need a whole period. Tell them to look at the sample chart and 
insert only the points and not whole sentences. 

When they have completed the three charts, let each pair compare with another 


pair, discuss their charts and incorporate changes they wish to make. 
Tell them to make a fair copy of the charts. Move round and check the com- 


pleted ones. 


Make them work in groups of four. They have four charts now. Let them read 
the instructions and then start narrating. Each one in the group will narrate 
one unit to the others. Ask them to be brief. Move round and listen to students 
narrating in different groups. Try to be with each group for a minute or two 
Pay more attention to the weaker ones. i 
When they are through with their task, call upon some students (at least 4) 
to retell one unit each to the class. Let the others listen to them. Do not make 
any comments while a student is speaking. A few comments (e.g., on wrong use 
of language or facts) may be made only after a student has completed his 


narration, 


Ask each student to write out one unit, the one that they have retoid, and 


submit it to you. 
Note that this may be done in class or at home. Of course, if they write it 


out in class, you will be able to go through much of their task while 
you are moving round. 


WORD STUDY AND USE 

Tell them to read the instructions and start working with their partners. Advise 
them to go through the two paragraphs first before they start filling in the gaps. 
Move round and see that they are working. 

When they finish let them sit with another pair sitting next to them and check 


their work. 
Check their wo. 
paragraphs alou 
is wrong. 


rk with their cooperation. Ask two students to read out their 
d. Let the others check. Tell the students to correct if he/she 


Answers (in serial order) 


S, 


S. 
Ss 


S. 


1, melts, slippery, fasten, skates, icicles 
2. wrap, fur, stockings, bare, frost, grate, chimney-pot 


Let them continue working in pairs as before and do the task according to the 
direction given. Move round and check. 
When they finish, tell them to get their work checked by another pair. 


Tell them to revise and correct their work if necessary, Move round and check 


as many exercises aS possible. 
Let the others read out their sentences when they finish. Correct them Wi 
the cooperation of the students. Of course, you will have to glance ae 
their work even after this to check their spelling, punctuation, etc. 
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Ttems 
3. 


Steps 2 a : ' 
S Let them read the instructions and work individually. It should not be difficult 


to find the words in the text since the paragraphs in which they occur have 
been indicated within the brackets. The context will enable them to guess the 


meaning of a word. Move round and check if they are working. Give guidance 
if necessary. 


3 S3 Check their answers when they finish. Ask some students to read out their 


answers. Let the others check and later correct their work. 


Answers 


(i) g; (ii) c; ii) a; (iv) b; (°) e; Çi) i; (vit) k; (ii) d; Gx) j; @)h. 


- Ask them to read out the words and their meanings, too. 
LANGUÁGE STUDY AND USE 


S, Let them read the instructions, examples and note silently. Check if they have 
understood. Since they have done Relative Clauses,-it should not be difficult 
for them to comprehend. 

S; Tell them to answer the following questions (a), (b) and (c) in their exercise 
books. Move round and check if they are doing so. 


Ss Check their answers. Ask some of them to read out their answers. Let them 
correct if they are wrong. Ë 


Answers 


(a) Accept any—though the use of phrases beginning with-ing words is pre- 
ferable. Tell them to give their reason for their preference. 
(b) Gü) He saw the children who were looking out listlessly. 
(iii) He saw lanterns that were hanging to the masts of ships. 
(c) The paragraphs where they occur are given within brackets.. 
QS: saw the old Jews bargaining with each other, and weighing out 
money. (22) 
Gü) ....he found the beautiful sa 


ue hire Lyin; t i i 
(iii) ....saw the rich making me > wie, on the withered violets. (34) 


rry in their beautiful houses. (49) 
S, Procedure same as 1 S, i 


S; » REAS 
Ss » » » 1 S; 
Answers 


(a) Gü children who were Starving 
(ii) violets: that were/had withered 
(iii) heart that was made of lead 
(b) (i) Do you know that there is a flying fish? 
ie esd child will be healthy. i 
iii e boy tossing feverishly on his ‘ 
(iv) The Angels saw the dead Swallow Ding on he dee 


S, Let them work individually and do the 1 i 
° lly and two exercises (i ii eed 

ear nt out the passage in their exercise book. Tell they tae RET 
through once and then decide which word to in: n which 9 in 
y og Sert (and in which form) i 
They should write down the Words in order 

S; When they have done s 7 i 
the words. o> tell them to go through the passage again inserting 

S, Check their task with their coo erati 
the passage with the words inserted: Vet ae es z: eee E 

> correct. 
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Items 


1. (i) 


Steps 


Answers 


S, 


S, 


S, 


S; 


S 


(ü tossing feverishly (22) 
flew gently (22) 
looking out listlessly (49) 
. It certainly was dreadfully hard frost (59) ; 
Gü) silently/quietly; first; quietly/silently; sWddenly; loud; calmly|coolly; 


suspiciously; terribly; violent. 


COMPOSITION 


Allow them to work in pairs first and then in groups of four. Let the pai 
read paragraphs 54 to 59 silently first and note down the main points about 


the fate of the Swallow. 
es one. of them should dictate the summary to his 


With the help of the not 
partner. Let him/her write it out. He/she may make comments before writing 


it out. 


Let them both g 
there will be a reporting o 


over the summary together and imp.ove on it. Note that 
f the conversation between the Prince and the 


“Swallow and some students may need a little help. Move round and check their 


work. 
Get them into groups now. Let each one tell the group about the fate cf the 


Swallow. Encourage them to speak and not read out what thi i 
Move round and listen to them. ey paveiwritten; 
Ask a few students to tell the others about the fate of the Swall 

class. Check only when they finish talking. oy atots 
Tell them to write out the summary at, home and submit it to yo 

be written within 125 words. The original unit consists of 202 zon k stoung 


Probable Answers (language will differ) 


Sı 


S, 


Ss 


The Swallow found it difficult to bear the cold (of wint ` 

not leave the Prince. He picked up the crumbs outside sa A 
Kept himself warm by flapping his wings. But soon he realized that he wa 
going to die. With the little strength he had, he flew up to the Prince’s shoulde S 
bade him good-bye and requested him to allow him to kiss his hand The 
Prince thought that he was going to Egypt and was glad. He requested the 
Swallow to kiss him on his lips for he really loved him. Then the little bird 
told him that he was going to the House of Death, kissed him on the lips 


and fell dead at his feet (120 words). 


Let them work in groups of four. Tell them to develop the idea wi 

and explanation. The paragraph should be Hea within a aih ee 
They ought to discuss the following points in the groups. rea 
(i) the compassionate nature of the Prince. 

Gü) the love, affection and sense of service and duty of the Swallow 

One student in each group should write out the suggestions given by the others 


Move round and check how they are working. 


When they finish, they should be told to go through what has b . 
down and correct, add or delete where necessary. Move round and heel thelr 


work. 

Tell them to m. 
round and chec! 
the paragraph whi 


ake a fair copy of the paragraph and submit it ti 
k. Each group will submit one paragraph. The We Ga 
en the exercise books are returned. a copy 


Note that you may need eight periods to do this lesson, 
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Items 


LESSON 9 
AN INTERVIEW 


Steps 


READING AND COMPREHENSION 


It may be necessary to allot 7 or 8 periods for this lesson. fee 5. ue 
This is another of the longer pieces. It’s from a biography of a great scientist. 


udents will take about 10 to 12 minutes 
to go through it. Let them read the instructions in 1 and 2 


Ae i whole phrases at a time. (iv) Discourage the habit of followi 


S; When they finish reading, tell them to read the 
chart. Let them draw a big chart in their exercise book. Note that the answer 
to (e) will be long. They must work individually. 
that they turn over the pages again to get the req 

Sa When they have filled in the chart, tell them to g 
one another’s chart, discuss 
check one exercise of each group, making comment 


S, Now ask them to make a fair copy of the chart and submit it to you. 
Answers (language used may differ) : 

(a) His problem Faraday was ni 
and he wanted 


na ta a 7 
(b) What did he do to He decided to meet Sir Humphry Davy and request 
solve his problem ? | him to take him in as a laboratory assistant, He 


wrote a letter to Sir Humphry Davy requesting him 
for an Interview. There he expressed his desire for 
a change, 


ot happy with the job he was doing 
a change, 


(c) How did he argue his | He said that he would be ha 
case ? i i 


Tound into character, 
(d) Was he abie to solve | Answer gives) r 


the problem ? 


(e) How did Davy try to 


1. Just servi sci ith li 
argue with him ? would not ie re ee 


field would make hi a mee e 
He should See wh: 
as a book-binde —he had 
of Teading some of t 
on Science and the Britannica, 
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Items Steps 


3. It was mainly by chance or good fortune that 
Davy rose to his position. It might never happen 
to another person in a thousand years. 

4. Davy realized that Michael was a man of 
excellent abilities, but still he advised him to 
be practical and remain in his own trade. 

5. There was a vacancy for a bottle-washer’s job, 
but Davy thought that he was too good for that. 

6. There was no vacancy for a laboratory assistant 
at that moment, but something might turn up 
unexpectedly. Davy would certainly keep him 
in mind. 


Note that some may have to write out the fair copy at home. Please see that 
they do not submit to you something copied out from a note-book. 


4. S, Let the students read through (a) and (b) and decide on the most appropriate 
alternative. 
S; Check their answers when they are ready. 


Answers > 
(a) Gü) 
(b) (iii) 
Są Ask them to point out the sections in the text that enabled them to decide on 
the appropriate answer. Also ask them why the others are not quite appropriate. 


5. Si They will have to go through the text to make a list of the stages of his career, 
Allow them to do so. Move round and check. 
Sa When they have made the list, ask a few students to read out from their list, 


Let the others listen and comment on it if necessary. 


Answers (language will differ) : 
- Not much is given in this text. The stages of his career are: 
1. He was apprenticed to an apothecary at the age of fifteen. 
2, Lavoisier's Elements of Chemistry fell into his hands when he was nineteen. 
° This book changed the course of his life. 
3. Some friends helped him to get a place in the Pneumatic Institute at Bristol, 


4. Then came the famous experiments with nitrous, oxide, or laughing gas. In 
order to prove to the people that it was not poisonous, he had to breathe 


the gas. 
5. He tasa on more researches and these drew the attention of the public. 
6. At last, after much work, he was appointed the Director of the Chemical 
Laboratory of the Royal Institution. 
Davy regards this appointment as merely a chance or good fortune. 
Note that since the students know much more about scientists and science than 
do, they may be able to give you more details about his 


we teachers Je c 
struggles. Check the authenticity of the materials and accept. 


Oral Work 
a Sı . ‘This question has 
to be able to give 
write it out. 


already been answered in the chart filled in for 3. They ought 
you the answer casily. Let them answer orally. They need not 
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ene (language may differ) 
Davy was referring to the many kinds of books that a book-binder has to bind. 
For a person like Faraday this was a great boon. It gave him the opportunity I 
to read well-known books on science and the Britannica which are usually 
very expensive. 
T S, Let them discuss the an: 
acceptable explanation. 
S, When they are ready, ask a few students to tell the class why Davy asked 
Faraday to meet him. Accept any logical explanation. Davy himself gives his 
Teason in paragraphs 27, 28, 29. Do not encourage them to read out from the 
text. Let them speak in their own simple way. 


8. S, Tell them to read the instructions, select the section and show it to you. 


S; Now ask them to read.the section with their partners 
Examples 


From last sentence of paragraph 5 to the end of Paragraph 15. Tell them to read 
only the direct speech within inverted commas and not read Sections like: 


Davy chuckled (paragraph 11). One should act as Davy and the other as - 
Faraday. 


Se Ask a few pairs to come up, face the class and read out the Section to the class, 
Tell the rest to listen to them; 


Swer in their groups. They must be able to give an 


WORD STUDY AND USE 
1. S, Let them read the instructions and work in pairs as they usually do. | 
Note that the first part of the exercise may not take long but the second part 
making meaningful sentences of their own) will obviously take some time. 
Move round and check. : 
S. Check the first part when the 
to read out or write the ans 
Answers 
(m; (ii) i; Gü) k; G) as O) b; M) d; GH) e; Gite; wn; 4 
@) g; GÓ) hy GD; ©) bs (i) d; (it) e; (viii) c; (ix) n; 
Now let the pair 
Note that they 


y finish with their Cooperation—Ask some students 
wers on the blackboard. Let the others check, 


Ss 


into the room. Move rene 
less later. Help the weaker ones if necessary, O sin pass 


2. S. This should not i s rye, 
Bde ait tae difficult. They may work individually and make a list. Move 
S; Check their Work when th fini 
Write one example each on the blackboard Ae students ae eee | 


others check, 

Answers 
dignified figure Bt, | 
ace was oval (oval face) oltani dark eyes | 
soft mouth ermined chin 


friendly shy smile | 
38 


Items 


1 .@ 


Tell them to read the instructions and the following exercises through once. 
S When they hve done a word/Piase s sy the words in italics 
Move round and check if they have any difficulty. s 
S, Aamen t geai pea and the sentences they have rewritten to check 
Sy Checker work with heh hy ar using the pss "2 wÑ 


Answers (in sequential order) : F 
(ü) taken aback, outburst, opening, convinced, self-confi i 
disappointment, keep him in mind turned up pene) 
(ii) during his spare time 
(iii) commendable 
(iv) superior š 
(v) stirred into reminiscing É 
(vi) nodded 
(vii) reflectively 


Composition 

This unit may take four to five periods. With an advanced grou f students i 
may take a little less time. You will notice that there are five Re of wating 
exercises and though they are all based on the text itself, a lot of planning and 


drafting will be required. 


Sı Let them read the instructions and start working in pairs first. Everyone 
read the four paragraphs silently and answer these questions on Ban end 
Faraday briefly in a note form in their notebooks. Put these questions up on 


the blackboard. 


On Davy 
1. What did he request/advise Faraday to do ? 
2. What did he promise to send him ? 
3. Why couldn’t he take him in/give him a job ? 
4, Was there any hope ? What did he assure him ? 


On Faraday 
5. Why was Faraday happy and grateful ? 
6. What did he promise ? 


(this is the way they should write in their note-books) 

to stay at his trade and not give up hope 

Move round and check how they are working. 

When they have got the answers in the note form, tell them to get into groups 


and compare their notes. 
should write out the report as briefly as possible. 


S, When they have done so, they shot i 
Let one in the group do the writing while the three others discuss and dictate 


what should be written down. 


S, As they do so, revise their paragraph, checking spelling and ‘structure of the 
i sentences and the organization of the paragraph. Move round and check as 


much as you can. 
Ss, Call upon a few students to read out their paragraphs. 
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Example 
iu: 


S, 


Itms 
(ii) 


(iii) 


(iv) 


Zoe) 


Steps 
So 


S, 


— "= 


Let them make a fair copy of the paragraph. Each group should submit a 
paragraph to you. Move round and check as much as you can. 


When the paragraphs are returned, the others in the group should copy out the 
corrected one in their exercise boo 


Answer (language may differ a little) 


Probable Answer (there may be som 


He promised that he would never change for he Teally 


Please note that it should be a summary and written in the past foi m. 
Davy advised Faraday to stay at his trade and not to give up hope. He promised 


something might turn up unexpectedly. He assured Faraday that he would keep 
him in mind. Faraday was happy and grateful because there was a ray of hope. 


wanted to serve science. 


Summary above : 86 words 


Let the students work individually and fill in the gaps in the paragraph. Tell 
them to go through the paragraph quickly once before they stayt filling in the 
gaps. Tell them to refer to the text. Move round and check. 

When they finish doing so, tell them to read the paragraph to their partners, 
Let them check each other’s work, è 

Correct their work with their cooperation. Let some ri 


ead out half the paragraph 
and others read out the other half, Ask the class to listen carefully and correct 
if necessary. 


1 ] e difference in the language used) 
Accept anything that is acceptable in this context. 


Davy appears to be a pleasant pers 
friendly, soft-spoken and polite during the Interview. He zold Faraday that he 
had enjoyed reading his letter and note-book and was flattered to find that at 
least one member of the audience came to learn and did learn Jrom his talk, When 
he spoke about his own Career, he spoke in an‘inaudible voice’, He did not appear 
to be proud. Instead he said modestly that he was appointed Director of the 
Chemical Laboratory of the Royal Institution only by chance. The account that 
he gives of his own career shows thatshe 1 


y was a practical, polite and modest man. 
Let them work iN groups and answer the 
Faraday received ať the interview, Let each o 


à paragraph based on the 
out a paragraph. Move round and check. oy one in the group must write 


task, let each one check hi i her 
members of his/her roup. “Pt pon t 
Possible. Cortes, the ruthie, i die pe ia s 


Ask them t i 
fan Bets Move lt Mt Draw their attention to he cor! 
Collect the rest for correction, correct as many exercises as possible. 
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Items 
Gi) 


Steps 


S, 


Ss 


Sı 


Sı 


S, 


Let them work individually and make a draft of the letter. Move round and 
check. Remind them that it has to be a polite letter and it must be E ata 


round and check. 
Same as S, in (i) 
Same as S, in (i) 


LESSON 10 
MOPE LIFE TO COCONUT LEAF THATCH 


READING AND COMPREHENSION 


The students will read on their own and silently. Go round and check if they 
are doing so. The text describes a problem and its solution and the assessment 
of the latter. Only careful reading will help the students to understand the plan 


of the written text. ` 


The students start working in groups and fill in the chart. Before they do so. 
they may talk to one another and help one another with any point they have 
not understood themselves. If they ask you to help, you may do so. 

The students now fill up the chart with information about the conventional 
method of preparing the coconut leaf thatch. Go round and check. They should 
not copy whole sentences but only the relevant information in simple sentences. 


Suggested Answer 


Steps 


Ss 
S. 
Ss 
S, 


Sy 


Expected Answer 


S, 


Conventional method of preparing coconut leaf thatch 


. Ripe coconut leaves are cut. 


They are dried. 
Leaves are sorted out. 
Both ends of the leaves are cut and the leaves are split lengthwise. 


These leaves are tied into bundles. 
* These bundles are immersed in water for a day or two. 
Retted leaves are plaited for making thatch sheets. 


Ask the groups to exchange the charts and check. 


Check a few charts, specially of the weak ones’. 
Ask a few students from each group to complete the chart on the blackboard 


taking help from their own notes. 


MQVALYS 


The students will refer to the text to find out the answers. Let them help each 


other. 


Check with a fe 
the text but help the 


w. Let them speak out the answers. Don’t let them quote from 
m to frame the answers, if necessary. 


It refers to the practice/method of using the bottom sheet of the previous year’s 


thatch in a new roo 
leaf makes the roof decay faster and it lasts only 


The use of already used thatch/! yy fa 
a year. Therefore, the practice is probably more expensive 1n the long run, 


In groups the students will extract the relevant information from different 


paragraphs. 
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Steps 


S, Let the groups compare their findings. 


S, Check with some. Let each student speak out a point each to you. Then they 
may speak out the answers in front of the class, 


Expected Answer 


(a) In the traditional thatching procedure the Previous year’s bottom sheet is 
always used as the upper sheet. In the new method it may be used again. 

(b) The thatch is now treated with copper sulphate. f r 

(c) In the traditional method the lower portion of the leaf is exposed, in the 
-new method, the upper portion. 

(d) The traditional method necessitates annual change of thatcn. In the new, 


the life of the thatch is more than three years, The lower thatch, if reused, 
will last another three years. 


Note : The students may not come up with all the answers—(b) and (c) are 
must, `. 


S, Let the students read the instruction carefully and understand the task. 
It is important they understand the organization of the article as they will have 
to write a composition of this type. 

Note : You may need to explain the term ‘evaluation’ to them. Tell them it 
means examining an event (here, the solution) and deciding whether its 
= effects are good or bad, useful or not). 

Są Now the students will complete the chart with information from the text, Check 


that they do not merely copy the sentences. They should try to understand and 
note down the information in Short phrases and sentences, 


Expected Answer 


Situation— Coconut leaf thatch is widely /commonly used as roofing material 
in Kerala, 
Problem/s— 1. It decays/rots within a short time/rapidly. 
2 = roof has to be replaced every year thereby making people 
ose 
(a) labour, (b) money and (c) material, 
Solution—Treatment by copper sulphate 
Method 1 : Dipping and coating technque 
Step : 1. Prepare thatch following the traditional/conventional method. 
Precaution about the moisture content: 
Dry it until it can catch fire easily. 
2. Prepare copper sulphate solution 
(a) Make a tank the size of P 5629. 
(b) Dissolve 2 kg. copper sulphate in 200 litres of water. 
Dip dry plaits in solution. 
. Take out after 48 hours, 
- Dry under the shade. 


. Thatch with the upper Portion of the leaf 
er pi e leaf exposed and not the 


Method 2 : Spraying method 
Step : 1. Dissolve copper sulphate in wat i i 
Method 1) p p. water (proportion the same as in 


2. Spray the solution on both sides i 
a0 ates ok of the thatch at an interval of 


J N i i 
ei Upper portion of the leaf exposed rather than 


Dun t 


` 
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Items 


Steps 
Evaluation 
1. The treated thatch has survived 2 years and 8 months. 
2. The lower thatch sheet may be used for another 3 years. 


3. Leaves worth Rs. 60 crores are being saved this way and they may be used 


for other purposes. 
4. Rs. 15 crores, therefore, will be saved every year. 
5. The labour and the money spent on labour are also saved. 


Sa Check this item with care as you go round. It should tell you if the students 


have 
(a) understood the facts, and 
(b) understood the organization of these facts. 


S, Let the group check the charts against one another. 
S; Let some from each group:call out the answers while others check theirs. 


WORD STUDY AND USE 

S, The students may work individually and match the words with their meanings. 
With the paragraph numbers given, the students should be able to work fast. 
Go round and check. s 

Są Let each student check his/her answer against another. 


a Expected Answers 


id; Gf; Gi) g; @) h; 0) j; (vi) e; (vit) i; (i) 1; G) a; @) m, 
xi) n; (xii) c. a 
S, This is an exercise in application. The students will have to think not only of 


the meanings of the words (which they have already worked out) but also the 
suitable forms of these words in a new context. Let them work individually. 


S, Let them compare their answers with their partners' both for meaning and for 


form. 
S; Check the answers in the class as a whole. 


Expected Answers 
(i) To accelerdte .....0eteeÓssayess ss natural resources.... 
u t the moisture content. .dissolves.. 


QD innin Cpe E V 


G SN RE T a e e ZU 

O RS oa aS Sa Y9 sa 2 5 

Working in pairs they should read each sentence carefully and find out the 
vate through discussion. They should guess the meanings first and then 


check them in the dictionary or with you. 


Expected Answer 


i) helped 4 š 
& er so) enthusiastic (that it was unable to judge calmly) 


Gili tee continued 


LANGUAGE STUDY AND USE 
or the students. In the first part of this unit they 


ive is not a new form fi ° ü 
The pasatan d reinforce their previous knowledge of this form. 


itulate ani 
recapi d the examiples carefully. 


ts should rea : i 
x” The aren the examples are 1p he pre ent ee 
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aan Steps Working in groups the students should find the examples of the simple present 
I 2 


passive forms in the text. There are numerous examples of this form in the 


text. Each time they find an example, let them think if it does describe a process. 


Examples 
Ripe coconut leaves are cut.......... and seasoned... . (3) 
mae SAS leaves are sorted out and SPIE eee = (3) 
The split leaves are ;........... tied and immersed........, (3) 
Dry plaited leaves... are used...... (5) 
To prepare sosse tees dos is dissolved... (7) 
ALES roan T Bare ee me. M s S LA ett (8) 
Note; There are many more examples in text. 


(iii) S; Again the students read the examples and learn the name of the form. You 
may ask them to give you the “formula” for the modal passive when they have 
looked at the examples carefully. 

It is modal--be+V-ed (past Participle), 
Do not try to explain the idea or m 


< You/One may be/could be knocked down/run over by a car, lorry, etc. 
et ways of lowering/reducing the at rate OF children/child 


Pe Ss Let them check with one a 
iy is short exercise j 
partners, paw 


Expected Answer 


°, it ma: 
Not only can/will the b pleat be mended 


One be held ended... .) 
siinpressed together... š : ° Oo us 2 Se broken parts can be 
SWAG EVICG ce that cannot be done if (.) 
PIA Ei e= asi vss a deg a Jen wes Q 
can be changed... ||. i es ey sanimay be cleaned or the dressing may/ 
2 S, This is a revision of the fi 


k Q i i the st in class 
ge dat CS ate (ta he Viat kindof nontin 
parallelogram} given for better comprehe „umn against the example (o; 
Go round and check. slon. 


(ii) S, | The terms to be defined are Troy 
A finding the right words, For som, 
Blossary. The definitions may ; 1 
basic information. Y be differ ently 


vn to us groups they may help one another 
these terms they may refer to the 
Worded, but should all contain the 
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Items, Steps 


(i) 


3. 


« S 


Let them exchange their papers with other groups and iti 
for information and organization. Se check, te sini 
Check some papers at random giving special attention to the weak students. 


Suggested Answers 


Sı 


Sa 


Ss 


(d) A triangle is (may be defined as) a flat figure with thr i i 

any three points are not in a straight line. SF SERED sar where 

(b) A fable is a short tale or story with animal characters in it and which has a 
moral lesson. 

(c) Sapphires are jewels/precious stones (which are) clear, bright blue in colour. 

@ A foundry is a place where metal or glass is melted and moulded. 

(e) A seamstress is a woman who earns her living/makes a living by sewing. 

(f) Retting is a process where something is immersed in water for a certain 
length of time. 


This item is an extension of the previous one. Let thi char 
concentrating on column 2. peas study; the £ 
Long (or Extended) definitions contain additional information 

object to be defined in the form of examples, explanations, Ron ant 
The students should be allowed to discover this while working on 3(). i 

Let them compare their work with one. another while you concentr: 
weaker students who may need some explanation. Don’t give them the pas 
but let them work it out under your supervision. 


Expected Answers 


S, 


S, 


Suggested Answers 


(a) Basic definition : The first sentence, i.e. Folktaies are popular stories 
generation, 


(b) Sentences 2 and 3. 
(c) Additional information : On use (They are told for pleasure and enjoyment/ 

sometimes they have a moral). Ñ 
Or, additional characteristic : They have a moral. 


o be defined are known to them. In groups the students 


Again the objects/ideas t š wnt 
rmation and organize it to write adequate, informative 


should collect relevant info 


definitions. 
ou about the appropriacy of including certain bits of infor- 


They may consult you ] 
mation in their definitions. Assess the value of the information with them and 


then decide. 
The students 


random samples. Pay 
the students to read out t 


ill check. their answers with one another. Go round and check 
special attention to the organization of facts. Ask some of 
heir definitions. 


a) A triangle is a plain with three sides and three angles. The sum 
9 s of any two sides is greater than the length of the third sido aa 
the sum of three angles is equal to two right angles. Triangles are of 

ing on the length of the sides and measurement of 


different kinds depend h t ' 
the angles, e.g. isosceles triangles, equilateral triangles, right-angled 


triangles, etc. 
45 


Items 


Steps 


(8) Pollution may be defined as the spoiling of the natural en 
in, Pollution occurs in all areas of 
example, garbage pollutes land; 
wastes like chemicals thrown into th 


(c) Microbes are tiny living creatures that can be 


(d) Rural Technology is the systematic applicaion of scientific knowledge for 
Practical use in 


the use of biogas or solar 
etrol, kerosene, coal, etc. 
COMPOSITION 


gh the two Paragraphs of introduction. 
understood the situation (given in the first paragraph 
and the task (stated in the second). 


The students in groups should discuss the situation, problem, Solution and the 
evaluation one by one before they write dow. 


The students should silently read throu, 
Check that thi y have und 


The discussion over, 
Let them exchange ti 
if any. 


Next they will start writing the fina] Versi 


too, along with the best few, after the gross in Ccuracies have b f 
the student himself/herself’ 2 — ey 


Expected information 
Situation : Need for conventional fuels : 
(i) Lighting homes, Offices, airports, railway /bus stations, streets, etc, 
(ii) Cooking, pumping water, heating, cooling 
(iii) Running pete tains, aeroplanes, buses, trams, cars, Steamers, etc, 
(iv) Generating electrici y 
v) Pumping water for irrigation. 
(vi) Running factories-big and small, operating tools, w 


Problem 


(i) Energy sources getting smaller 
(ii) Shortage of fuels—result of (i) 
(ii) Irregular supplies to consumers—resulting ; i 
production, money mat less Ki working hows, 
(iv) Fluctuating supplies (i.e. with electricity—vyojta i ing i 
š Í ge dropping) resu lting in 
loss of working hours, production, money; causing ag machinery 
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from the students : 


orking jn mines, etc. 


Items Steps 
(v) Effect on economy of the country—heavy loss, export goes down, import 


goes up, etc. 


Solution 


(i) Produce and use gas from- 
agricultural wastes—rice straw, sugarcane, trees, shrubs, stalks of plants 
animal wastes—cowdung, night soil 

(ii) Gas used for—cooking, generating electricity. for lighting houses, streets, 
running grain mills, small pumps, etc. 

Note: The students may think of or know of other uses. Biogas is being used for 

several purposes except for running heavy machinery or transport. 

(iii) Method— (All the information has been given along with a diagram so that 
the students understand the process clearly. They will need to use appropriate 
structures (e.g. passive) to write out the method). 


Evaluation 
(ü) Saves conventional fuels which are in short supply 
(ii) Wastes get utilized, on problems of dumping 
(iii) Saves money spent on dumping $ 
(iv) Health hazard (from garbage, smoke, pollution) reduced 
(v) Pollution of land, water, air reduced 
hamber after fermentation makes good 


(vii) The mass that remains in the C J 
` manure, .. can be used in the fields to grow better food. This natural 
ical fertilizers. 


manure is more hygienic than chemi 


f Note The students may add their own information under each heading. So 
long as they are relevant to the topic and meaningful, accept them. 
The students should follow the hints given regarding the use of structures, 


LESSON 11 
THE FUN THEY HAD 


ING AND COMPREHENSION 
on their own. Do not interfere. It is a piece of science 
y. Some students may gue it wam they 
tioned in paragraph 1. Others may miss the hint, but while 

ading throu AE they may gradually become aware of it and then refer 
reading 5 ing. These are natural processes In reading. Therefore, do 


t the beginning an 


Ç in pai fill the chart. They will need to read again 
cei e work in paira fig with a particular purpose, 1.6. looking for 
through the at “The answers to be supplied in the first column are also 
Share ei implied in the text, and the solutions do not depend on the 
either gi 

students’ general knowledge. 
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READ 


Expected Answers 


(Given) 


w eee 


(Given) 


ee ° C 
© preacher a a human being a machine/computer adjusted to the 
who/w 2 mind of each boy and girl 


Function instruct children/explain things 


flash instructions 
give homework give tests, calculate marks 
ask questions 
(c)| Books (ü) Contain pages—made of paper C Ey Screen/telebook 
(ii) Words are printed Gi) Words are flashed on the screen 
(iii) They always remain the same Gii) Weads move 


(2) | Students 


(i) Many in a class (i) One student to a computer 
Class mates (ü) Sit together in a classroom i) Sit alone in front of the machine 
iii) Learn the same thing (iii) Learn according to one’s ability 
Ga Help one another with (iv) Work alone without help 
homework/talk about it 


(>) Go home together after school (v) Is already at home/ 


no need to go home 


Tear) eas. 
(e)| Writing Alphabet, words Punch code 
> 
(f) | Hours Same time every day— 


time tables Same time 
different; Holidays 


(lt. E e o 
(g) | Inspector 
Who/what | A human being 


every day except 
Saturdays and Sundays 


a Ol 


A human being with a box of tools 
pie after x machines in a 
f 3 Tegion (county 
To inspect the administrative w i 

vakle TTN ok Look after the machine: 


them to suit the stude: 
H| Tests — — 
(h) | Tests 


At fixed intervals—half yearly, 
annual, sometimes Weekly 


Function s, adjust 
nt's ability 
= = =. a a 
Every day 


Items Steps 
The students keep working in pairs through Q. 7. 


The pages were yellow and crinkly. (3) 
4. Yes. 


S a teacher.” (22) 
as much as a teacher (but not more than a 


Tems Steps 


8. A/B 


0) With very superior eyes (15) 
(ii) loftily (15) 

es “You don’t know much, Margie.” (25) 

iv) Nonchalantly (35) 

‘They’ refers to ‘the kids’ in the ‘old’ days, i.e. when there were schools with 
teachers, i.e. children like you. 
The reference is not to Tommy and Margie. (Refer to the last paragraph.) 
Margie is thinking about the kids who went to school together, studied ani 

played together. Margie feels that those kids had fun. 

We are in the twentieth century. The story is set in the twenty-second century. 
It is set in the future. The past tense has been used to make it sound as if it 
really were the twenty-second century and the events in the story had already 


taken place. 
roups. This unit gives the students a chance to assess 


S, The students will work in g X 
the communicative value of the text. The students should not just tick off the 
choices; but discuss them in groups, and, then make choices. Go round and 

ECK. 
Sa Next, they should discuss their choices with the teacher. You may engage the 

whole class in discussion. 

Probable Choices: 

A. bandf 

B. candf 
In case of djsagreement the teacher should ask the students to give their opinions 
in support of their choices, and not dictate the answers. ; 
WORD STUDY AND USE 

Ss Students work in pairs. They have to read the text carefully to do the task as 

it contains colloquial expressions. Go round and check. 

Sa Each pair compares its answers with another’s. Check some answers at random. 

Ss You may then check the answers with the whole class, some students calling 

out the answers by turn, others checking them. 

Expected Answers (4); (ii) took (11); (i)i 

i) through with (4); Gü) good for (4); (iii) too. apart 1); (iv) in no time (11); 
o blanked out (13); (vi) just the same (29); (vii) was on (36). 
S, The students should work on their own. Before ticking off the answers they 
1 Should find the word in the text and read the whole sentence where it occurs. 
They should understand the meaning of the word in the context of the sentence. 
This will help them to make the correct choice. s 
S, ° The Students should compare their answers with one another. In case of dis- 
2 agreement, they should discuss among themselves why they consider their own 
answer to be correct, and try to solve the problem by referring to the text. 
You should intervene only in case of total disagreement and confusion. 

S; Check samples at random. Check the weak students’ answers. Discuss with 

hoice is more appropriate here than another. 


Expected Answers 


S383 


(a) (); © Gii); © Gü); (a G; © 0; (f) Gi). 


Same as in 2. 


Expected answers 


@ (ii); © Gi), © G); @ Gi). 
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LANGUAGE STUDY AND USE 


s Let the students read the introduction. Next they should refer to the example 
5 š and try to understand how various refere: inki 


nces and linking devices make sentences 
cohere. Go round and check if Some of them have und 
made. 


S, The teacher may write the example given on the blackboard with the inter- 
linkings marked and also draw the filled up chart with forward and backward 
references shown. The teacher may ask a few students who have understood to 
come to the blackboard and explain to the class, The teacher should only help 
in case there is confusion. 

g. S, The students will draw a chart like the one given in the textbook and write the 
headings. Go round and check if they are doing so correctly, 

S, The students should read the paragraphs (a)—(c) one by one, and mark the 
references/relationships of the underlined words on the chart. Go round and 
check while they work. : 

8; The students should compare their charts with one another. Go round and listen 
to their discussion, Help only in case of gross mistakes and confusion that they 
cannot solve themselves, 

S, Let some of the students who have finis 


Items Steps 


erstood the point being 


Expected Answers 


REFERS TO SOMETHING i 


before after 
= 


IT REFERS TO 
Jae SPSS UE: YU] p a= maa Sasa, 
|v Maynas = me 


aa a 24.2 yg 
It V—|_ [real book > 


(B) He V 


He, (a round little) man | 
it V the teacher 
ao to put it together again | 
it l V the teacher . 
wich y (a big) screen 


The lessong and questions 


(It is not explicitly Stated) j 
The Part V the slot š 
Where 


ea the slot 
(O) Sure V kids art the 
Ed == == he pds same things 
— the kid 

each kid PS - - 

a = ———_|-£2ch boy and girl 
ideas — | teaching (not explicitly stated) 
at way v a teag < Plicitly stated) 
& teacher has to be adjusted 
RO PB Op i be taught 
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SS —u aaa rra 


Items Steps 
COMPOSITION 


1. S, This is a task the students should be able to handle on their own. There are 


plenty of hints given for them to follow. 
Let them read through the instruction and check if they have understood. In 
groups let the bright students explain to the ones who have not understood the 
task fully. 

S, Next, all of them should look at the paragraphs identified. These paragraphs 
contain all the necessary information they have to include in the diary. 

S3 When the students have started writing, go round and check. You may begin 
with the weaker ones to minimize the chances of their making a wrong start and 
making too many mistakes. 

Sa Whep the task is over, they may show it to one another and discuss the problems 
and Sort them out. 

Ss Check a few samples. 

So Ask some of the students to read out their compositions in the class for others 
to check for the deficiencies, if any, in these compositions or in their own and 
also to appreciate some good attempts. 


Probable Response 
Today Tommy found a real book! It was a very old book and the pages were 
yellow and crinkly. I found it awfully funny to read words that stood still 
instead of moving the way they are supposed to—ona screen. When we turned 
back to the page before, it had the same words on it that it had when we read it 


the first time! š 
Tommy felt it was a waste because you just threw the book away when you 


were through with it. r 
(When I asked him) Tommy said that he (had) found it in the attic and the 


book was about school, etc. ; : k 
(Note that the students may include only the necessary bits of information in a 


condensed form. They have to use the reported speech as shown above. 
The language should be very simple and informal.) 


2. S, The students who never kept a diary shculd now have an idea what a daily 
record may contain. That should make this task in Q2 easier for them to 


understand and handle. ate ; , 
They may have a short discussion in groups before they write the diary. Let 
them begin writing in the class and finish it at home. 

Let them exchange their writings. If anybody wants to read theirs to the class, 
let them do so. 

This is a group task and a, challenging one. Let the groups read through the 


3, S 
instruction. Check if they have understood it. fhe s 
The students should understand that Margie was thinking that it would be 
fun to be in a school like theirs, the kind of school your students are in. 


S; Let them discuss the points given. In a group they do not have to agree on 
all points. The discussion should give them ideas and the language to express 


these ideas. Listen to the discussions going on. 
The students should produce drafts and show them to the groups for comments 


Sa 


Š : 

$ and corrections, if necessary. Go round and check a few and discuss their 
problems with them. y 

Sa Let them write the final version, if necessary to be completed at home. 

Ss Before this version comes to you, it should be checked by the group, 
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Items Steps 


Items 


6 
S, 


S 


Ss 


Sa 


Expected Answers 


Check for fluency and accuracy. Select the best efforts and put them up to 
be read by the class. 


is task needs thorough group discussion. 1 ' f 
the students should aaa through the first part of the instruction, i.e. the 
news item and the first paragraph. Check if they have understood. 
Now let them read through the rest of the instructions and the charts. Check 
for comprehension. 


The groups should discuss ch point and think of the necessary language. 
Go round and listen to them. Hi 


a report, and he: 
The rough drafts produced 


The final versions, after being checked in the group, 
you. 


Check, get the gross inaccuracies corrected by the students themselves after 
you have discussed the problems with them. 


Let them put up the best and original efforts. Allow them to choose. 


up. 
should be submitted to ' 


LESSON 12 
REVISION UNITS 


There are four units in 
and Writing. We ex 
and time. They ma; 
less you have finish, 


Reading 


This unit is mainly for skimming, i.e. fast reading with the 
for specific information. So if the students do not under 
of a large number of words, the 


y need not worry, The 
know the meanings of have been glossed, 


Purpose of looking 
Stand the meanings 
words they need to 
The students need to read fast and look for 8 specific word which occurs both 
in the title and in the news item. They should not study the items and try to 
understand their meaning or intent, 


(i) A dream comes tru 
(ii) Plea to switch off 


ë for armless boy 
(i) Parks being 


lights for Comet 
misused 
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@ Tornado kills 200 
V 

(vii 
(viii) Health care plan for slums 
This time the students need to 
gist. Again understanding every 


They have already had to sugges 
is just an extension of that exerci 


Probable answers 


@ (i), 6) Gp, OO @ G) 


GRSE to build three frigates 


o) Panel on global phone link 
Coaching camp for coaches begin 


soon 


read through the items and understand the 
word and the whole text is not necessary. 
t titles for their own compositions. This task 
ise. 


The students have to read and understand the title clearly t it wi 
its summary. This time the reading will, of necessity, Ses pa ae 


Expected Answers 
(a) (ii), 6) Gi) © Gi, (2) O) 


The students will suggest their own guesses. So long as the content matches 


the title, it should be accepted. 


For this exercise the students may approach you for help. Help them only 


if they have thought of an answe; 


Careful but fast reading is 
requirement is looking for t 


Expected Answers 


T. 


necessary to do this exercise. Otherwise the only 
he right hints in the ENGAGEMENTS column. 


e went to Indian Medical Association, Mr Manna to Indian Cancer 


b) To Rotary Club of Tollygunge. At 6-30 p.m. 
( Upanishad at Sri Sri Ramakrishna 


d Technological Museum. At 3 p.m. The Ascent 


(a) MrD 
Society. 

c) Ms Roy Choudhury speaking on the 
Pathachakra. 

(d) To Birla Industrial an 
of Man. 


This item also needs fast reading 


Expected Answers 
(a) Ray on the Horizon. 

R The War That 1s Mod 
occurring dur 


(c) No. 
(d) The Indian style. 


and looking for the right clues. 


ern Soccer. About football. About violence/fighti 
ing or after a game of football. [fighting 


No. 
GQ Because this is the concluding part. You haven't read the beginning. 


(g) Seraikella. A folk dance. 


In this item the studen! 
like language, social re! 


Expected Answers 
(a) More than a hundred years 


© © Social references like 
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ts have to draw inferences on the basis of certain clues 
ferences Or personal references, spelling, etc. ° 


old. 


Baboo Debendranath, Baboo Rabindra Nath. 


Hems The performance was held at the house Of A aian 
(Now-a-days such performances are held on public stages.) 
References to “the wealthy and educated society of the native com- 
s munity”?...... and “the Blue Ribbon Concert Party”, etc. 


Gü) The language is very formal. With words like ‘commenced’, ‘won 
the approval of’, etc. 


(iii) Spellings—Somaj, Baboo, Debendro, Rabindro, etc. 
(c) List of old features: 
(i Language—spelling, structure, more personal, less business like 
(ii) Postal reference—(No box number, or elaborate address) 
gii Pay 
(iv) Name of the post 
(y) General format of the advertisement 
(d)` The language in modern advertisements—more business like, less personal, 
sentences shorter. 
words simpler—use of business terms 
use of modern technical terms (telex, for example) 


WORD STUDY 


This is Q revision of some words they have learnt. 


1, SOLUTION 
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Items 
2. SOLUTION 


m | = 


N 


RT 


_ KT | 
EJ | ri Ti iN 
Dana E 
| | HE __ usaman 
i N isnt < 


mmo] =] 


Items i, 
The words students need to fill up 


in the word square. They may ne: 
do it at home or whenever 
They may do it in sma 
different contexts. 


SOLUTION 


the blanks in the given paragraph are hidden 
ed a little more time to do this. They should 
they have time, alone or together with others. 
ll bits. This is an exercise in using known words in 


À REPORT 


In our neighbourhood the people were unhappy. There were endless disputes. 
Nobody cared for anybody. There was a si 


agnant patch of water where 
mosquitoes bred and a bad odour hovered ov 


LANGUAGE STUDY 


i The students should read through the text quickly and understand its meaning 
`as a whole, 
Next they should look for the missing words, one in each line. 
Items 
I 
Expected Answers 
Once there were many great forests and 
Open spaces in different Parts of the world 
and all the animals were able hunt, to 
live together bring up their young. But and 
men began cut down the`forests and to 
build cities and to start farms the open «in 
and. The wild animals less and less space had 
to live and without forests and o in 
Spaces they ._ a Rot find the small animals could 
that their food. Men also hunt and were 
kill these animals sometimes their beautiful Sor 
skins and Sometimes for fun this goes If 
on, many them may die altogether. One of 
of the animals Such danger is the tiger. in 
2. 


The students use different forms of the given words in the blanks. The example 
tells them what they are expected to do. 


The West Bengal Pollution Control Board is under 
Administration the administrative control of the Department. It is 
Prevent the main agency that deals with the Prevention and 
Control control of both Water and air. The Board has a 
Region regional office in Durgapur, Necessary Steps have 
Strong been taken to Strengthen this Office and algo to start 
Perform a laboratory to o 


é I versee the performance of the 
industries in Durgapur-Asanso] region, 
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o i ii iii I ———— — 


Items 


Steps 


Advice A regional office has been opened at Haldia to advise 
Industry the industries there in adopting anti-pollution measures. 
Land has been acquired at Siliguri for another regional 
office. Efforts are also being made to open such 


Effort 
offices at Serampore and Barrackpore. 


WRITING 


The filled in form should have the following information: 
Station from Howrah Date of journey— 16 October, 19.... 
Station to Allahabad Name & No. of Train 3 Up Bombay Mail 


Class—Second/II 3 tier Berths 6 (six). 


Sl. No. Name in Block Letters Sex Age To be filled by the staff 


1. ASHISH ROY M 64 
2. (MRS) BINA ROY F 58 
3: ASHIM ROY M 37 Í 


4. (MRS) LEELA ROY E 34 


A OS LEA TOT E 


5. BABLU ROY M 12 


6. (MISS) MEENA ROY F 10 


Name—Ashim Roy 

Address—77/2, Lake Gardens, Calcutta-700 031 
Telephone No. --.--- x... Signature—A. Roy 
Date and Time of cancellation... -< -+++ 
Date and Time of booking—15.9.86 11-30 a.m. 


FOR OFFICE 
USE ONLY 


INDIAN MONEY ORDER 


PAY RUPEES Fifty only Rs 50:00 


To 
Mr. Bikash Sarkar 
Convent Road J 
Darjeeling 
PIN |71314141011] 
(eg) 10/9/86 L. Roy 
Date A Sender’s Signature 
SSS SS ee eee eee 
INDIAN POSTS AND TELEGRAPHS DEPARTMENT 


eS e ee r 
ACKNOWLEDGEMENT 
== sns l — — 
Name Stamp of the Office of Issue 


SENDER’S NAME AND FULL ADDRESS 


Mrs Leela Roy 
77/2, Lake Gardens 
Calcutta 


PIN [7] 070107311] 


Mt Man = OR G ESSS 88, 


SPACE FOR COMMUNICATION 


(Probable answer) Rs. 50/- P. x 


My dear Father, 


I would like to wish 

happy returns of th 

PIN CODE bop Pade this mon 
FOR already read it. Usually you ar -to- i 

FAST MAIL | books than any of fie ° 9 `: ee 


Yours affectionately, 
Leela 
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Items 


Steps 


RECEIVED THE SUM OF Rs. 50-00 AS SPECIFIED ON REVERSE 


; i: B. Sarkar 
Signature (in ink) or Thumb Impression of Payee 
(if illiterate) 
To 
RECEIVED RUPEES Fifty only Date 17.10.86 
+ B. Sarkar 


Signature (in ink) or TI humb Impression of Payee 


The students may discuss with anybody or in groups and then write the 


composition. The students have to refer to the diagram given and to their 


own general knowledge. 

INTRODUCTION: Water is a very useful commodity. It is almost as important 
as air for life. í 

In our everyday life we need a lct of fresh water, at home, in agriculture/ 
industries, in producing electricity. At home we need it for cooking, cleaning, 
washing, bathing, drinking. In agriculture, Water 2 sis sZ “kS n P 
The requirement of fresh water is going up everyday. In 1974 the require- 
ment was 350 million m? for irrigation, 5 million m? for industries, 13 million 
mê for domestic uses and livestock and 10 million m° for producing thermal 


owers. This requirement goes UP LO mathe ete ais u SPS eres eo oaa antes 
In 2025 it willbe........... 1... s sss . So, we see there will be a highly 
significant increase in the requirement for. C. 298 Sg s oie by 


2025 A D whereas the increase will not be so marked in sis 
This is not surprising when we think of the food requirement for a growing 
ation. It will be necessary to bring more and more land under farming 


popul i 
if wë do not want to import food from other countries. There will also be 
a significant growth in industries which will make it necessary .to produce 


MOLE = ras s E net ae 


CONCLUSION: (Their own) 


Answer should include bg AA 
ae UCTION: (a) Definition of Immunization. Example/s. 


1. INTROD = “mee 
b) Statement about immunization programme in their 


area/state. 


2. (a) State of affairs as given in the chart. 
(b) Reasons for such state of affairs. 
3. Solution—Student’s suggestion/s. 


Information collected from three boxes— 


(a) Litter (Dirt) is found everywhere, in........... cues (Quote from box a). 
This shows we are more careful about our own things than about public 
property. 


(b) We throw dirt everywhere without thinking because nobody scolds us 
5s Ga eee 2 This shows we have careless habits. 


(c) Dirty surroundings breed.............. ai upa nasa , cause 


feel seas nae votes 2 , people in such surroundings are.......... sisi aa 
therefore they are happy. Therefore, it is important that we keep our 
surroundings clean. 
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S, 


students should use this information in an intelligent and inte- 

@ sama to write a poster asking people to use litterbins/dustbins to 

throw the litter to minimize health hazard and make people healthier 
and happier. 


The compositions are increasingly free. Here the only guidance is the picture. 
The people do not look unhappy though they are standing in ankledeep water. 
This is probably because it was very hot for a long time and the rain came 
as a relief. So people are happy. (There may be other reasons, according to 
the students. But they have to be logical, relevant and appropriate.) 

The composition will be entirely the students’ own idea or borrowed from 
a friend. 


Let other students read or listen to the best efforts—interesting, amusing and 
entertaining. š 


The composition is totally free. 

The students should express their own thoughts and ideas about ticketless 
travelling. 

It should include 


1. Introduction—May include an experience of their own, 

What happened to someone travelling without a ticket—arrest, fine, em- 
barrassment, accident/death (while escaping), etc, 

2. Who travel ticketless/why : 
Result—overcrowding, discomfort, suffered by all, loss of revenue, increase 
in railway fare, suffering of the genuine passengers, 

3. Solution—More and stricter supervision, stricter punishment, honest, 


sincere fellow travellers helping the railway authorities, public consciousness 
and education, etc. í 


THE POEMS 


The basic aim of poetry reading remains the same 
method of teaching poetry, i.e., explanations and 
mond: But e the learners are older and more f; 

ey are expected to be able to appreciate and enjoy poetry not just for the 
eh and paytim, but a for the meaning—overtly oie ot ‘covertly 
Stated, the humour, or the beaut of particula; i 
clever uses, They may Bo a little aes A 3 te at a Pass and their 


All the poems should not be taught together. They sh, 


ou. i 
—a poem after a group of three or four prose d be taught at intervals 


I 
WHY ENGLISH IS SO HARD 


Tell the students they are going to read a i 
should read it accordingly, and hot in a sel S a ainn porai TREY 


8 e 
whole poem with them. Move on to other ae Do not read the 
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4., 5. 
6. 


1 @ 
(i) 
(iii) 

2% W 


(ii) 
(iii) 
ey a) 


(ii) 


10 


Ss 
S; 


Answers 


After they have read-through the poem twice, ask the ones reading it better 
and meaningfully (i.e. in an amusing manner, expressing surprise, bewilder- 
ment, etc.), to read out the poem to the class, each reading two to four lines. 
Ask them if they know the correct plural forms of all these words. - Let them 
make a list of all the nouns in the poems. 


They will next find the plural forms of these words. Some are given, others 
may be in the glossary. They will have to find the meaning of the others 


or they may know them already. 
There is no hidden or inner meaning in this poem. Let them enjoy it for its 


whimsical tone. 
H 
UNWRITTEN ‘REGISTRY 


COMPREHENSION 

Ask them to look up for the meaning of the words in italics. 

Pronounce the words for them and let them pronounce them after you. Do 
not spend much time on it. 

Now let them read the poem silently. 


When they have done so, tell them to work with their partners and find the 
answers to questions-1, 2 and 3 under the comprehension unit. 

As soon as they are ready with the answers, ask some students to give the 
answers. Let the others accept or reject the answers with reasoning. Get the 
correct answers repeated aloud by a few others. 


Procedure same as S, above. 
Procedure same as S; above. 


(Language may differ) 


In one’s memory/mind. 
Yes (except those who are mentally deranged perhaps). 


No. 


‘Yours’ refers to the reader. 
‘Mine’ refer to the poet himself. 
Because it’s the first letter of the first word in a line of the poem. 


As the day from night. 


Four (a) ariver kissed 
By sun is in my own, 
snow 


d) 
Four (a) ..eseseserserees 
Of hollyhocks 


() -. z 
(d) Bird song and voices 
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Items` 


Steps 


S, 


S, 


Ss 


Ss 


may be (unlike mine) 


Because our lives and experiences are different (or any other acceptable answer). 


Because each of these memories is lasting, 


warms our heart and gives us 
comfort. Ë 


APPRECIATION 


Read the poem with proper pauses. (Practise reading it before reading it out 
in class) 


Let them read the poem to their partners. Move round and check if they are 
doing so. Do not interfere. Help if necessary. i 


Tell them to point out the pauses. 


Ask them if they had paused there. You have also listened to them reading— 
tell them what you have noticed about their reading. 


They should be able to answer this 
Ask them to read out a line each to t 
check if they are reading properly. 


question since they have done so before. 
heir partner, alternately. Move round and 


Answers (the lines have been given within the brackets) 


S, 


(Q hly OS, z. has a list 

of lovel;, things, RD 
B) AENA, and yours may be unlike 

Mine as the dayẸfrom night: (2, 3) 
(r ET yn Me a flaming spike 

Of hollyhocks may be in yours, +» (4,5) 
GIF acpi aaa is as fair 

To me as music. ss (6,7) 
(2) 4209252 2 you have hours that glow \ 

Jewel-like and exquisite, (7, 8) 
GD!) 2934 spe Heal and I have rare 

Mornings and afternoons and midnights, .. (8, 9) 
GF een And yet 

My list is strangely similar to yours: (12, 13) 


Note : Encourage them to read the lines at a stretch, 


is should not be di i 
This should no Sey to snl Let them give you the rhyme scheme. 
unlike spike, etc, 
The students may discuss the answer in their i 
felon taghen eee ir groups. Move round quickly and 


oa ipon some students to give their opinion. If someone disagrees, let him/her 


Note that they will have to go through 
answer this question. Let them do So. 
Call upon some students to read out the phrases/write them on the blackboard 
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the lines of the Poem again in order to 


Items 


Steps 


Answers 


S: 


Ss 
S, 


S, 


S, 


Answers 


Sı 


(a) @ river) kissed by sun ‘ 
(b) (snow) light-swirling but persistent | 
(c) (hours) that glow jewel-like and exquisite 


Tit 
ADLESTROP 


Read the poem distinctly with proper pauses and intonation. Pronounce the 
ier correctly as far as possible. Tell the students to listen to the poem being 
read. 

See if the students can tell you what the poem is about. Some may be able to 
guess from the hints in the first and second stanzas: g 
express-train, platform, Adlestrop—only the name, etc. 

Ask them what helped them to comprehend. Let them pick out such words. 
Tell them to find the meanings of the words in italics. š 

Let them read the poem to their partners softly. 

Guide them to pronounce difficult words, especially the two names in the last 
stanza. Check with the dictionary before you do so. Do not spend much time 


on it. 


COMPREHENSION 


Tell them to read the questions (both (a) and (b) and decide on the most appro- 


priate alternative. 
Ask a few students to tell the 
answer. Also ask them what wor 


class what they think is the most appropriate 
d(s) helped them to decide on the answer. 


(a) (ii) (hints in stanzas 2 and 3, e.g. bare station) 

(b) (ii) (hint in’stanza Í; e.g. unwontedly) 

Tell the students to read the question and make a list. Move round and check 
their lists. They should not need any help. 


Answer 


Sa 


The list is quite long— 

He remembers 
the name 

(b) thatit was late June 

(c) the steam hissing | 

(d) someone clearing his throat 

(e) the bare platform— 

no one came and 

no one left 

q) the willows, willow-herb 


(i) a blackbird singing Ç 
(j) the mistier song of all the birds of 
Oxfordshire and Gloucestershire 
Let some of the students read out at least one item from their lists. Check, 
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Items 
3: 


Steps 


k them to read the question and find the lines. When they have done so, 
Sı E one or two of them read out the lines, mentioning the stanza in which they 
occur. 
Answer 
Stanza 3—last two lines. 
Sa Let them read the question and find the answers. They ought to be able to do 
so. 4 
Ss Call upon some students to give you the answer. Check. 
Answers š 
(1) ‘That’ minute refers to the time the train stopped at Adlestrop. 
(2) Refer to last stanza and (i) and (j) in 2 S}. 
S, Let them read the question and make a list. Move round and check their list. 
S, When they finish, let some of them read out their lists and ask the others to 
listen and check. 
Answers 
Refer to (c), (d), (i) and (j) in the list for Q 2. 
APPRECIATION 
s, Since they have already read the poem once, they ought to be able t d it 
more intelligibly now that they have comprehended the icin (Cal port some 
of the good readers to read the poem aloud to the class. See that they read in 
— groups and read the run-on lines properly. Do not spend much time on 
is. 
Są Let them pronounce in chorus these words and/also other di 
Do not spend much time cn it. e Seq cilt ones, 
S; Let them answer this question. They ought to be able to do this, 
Answer—the 2nd and 4th lines. 
S, Some of your students must have travelled by train. Even i 
travelled long distances, they may have had such an sss r te ERE 
their experience briefly to their partner first and then ask one or two to speak 
to the class. Do not prolong this work. Call upon someone who is imagi ative 
and can describe a little to speak to the class. = 
IV 
ALL THAT’S PAST 
S, Make the students read the instructions before you read the poem to them. 
S; When they have done so, check if they have understood i 
) P what 
attention to, and then read the poem clearly with proper ae Te 
Read it softly, but check if everyone can hear you, alee 
Sa Let them work as instructed, 
S; When they are through with the 


` ul r J above work, ge i 
ing to the given instruction. Please guide oe us em to read in chorus accord- 


the start yourself. Tell them to read softly, ee yery Carefully. Give 
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Items Steps 


3. (a) S; Call upon individual students to read a line:each, 
(b) Se To be done as in the other poems. 
4. S, The students read the question silently and decide on the most appropriate 
answer. 
S3 Elicit answers from them. Fs 


Note that (a) and (6) are only paitially true. (c) is the appropriate answer. 


5. S, Let them read the question silently and pick out the lines. 
S, Elicit answers from them. 
Answers 
Lines 2, 3, 4 
Lines 10, 11, 12 
~ Lines 19, 20, 23, 24. 


6. S; Let them read the question silently and decide what the answer should be. 
(a) Ss Call upon some students to answer the question. Let the others listen and check. 
(b) S, Procedure same as 6 Se- ç 


Answers (accept short answers) 

(a) The brooks and the rills. 

(b) The brooks and the rills. Because they have been in existence since time 
immemorial and hence have witnessed ancient happenings. So the wisdom 
of every drop of water of these brooks and rills is comparable to the wisdom 
of King Solomon (a great, wise and wealthy king who ruled over Israel 


long before the birth of Christ). 


7. (a) Ss Procedure same as 6 Ss. 
(b) So Procedure same as 6 Se- 


Answers 
(a) Refer to lines 17—20 


(b) Refer to lines 21—24 
The meaning of ‘amaranth’ will be found in the glossary. 


V. 


LINES WRITTEN IN EARLY SPRING 
KR S, Read the poem with proper pauses and intonation. Let the students listen 


to you. 
Ask the students what the poem is about. Accept answers if they are partially 


correct. They will gradually comprehend when they will have answered all 
the questions that follow. 

S; Tell them to find the meanings of the glossed words and then read the poem 
silently to themselves. 

S,. Call upon a few students to answer I(fi) and (iv). They ought to: be able to 
answer these questions. . : 


Se 


Sı Tell them to read the questions and look for the answers in the poem. Let 

them find the answers and then make a list. 
Call upon a few students to answer the questions and read out the list. Let 
the others listen, and correct if necessary. Do not dictate answers to them. 
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ç Answers 
(1) Early spring—title gives the answer. 
(2) Stanzas 3, 4, 5. 5 
(3) (a) The perwinkle pulled along its curling lines through the bunches of 
primrose in the green bower. 
(b) The birds hopped and played around the poet. 
(c) Their movements seemed to show that they were full of excitement. 
(d) Small shoots or buds (at the end of a branch) began to open out to 
catch the breezy air. 


y: S, Let them read the question and find the answer. 
S, Call upon a few to answer the question. Let others check. 
Answer 


Refer to’ the first and second lines of stanza 2. 


4. S Students will have to read the poem a 
them do so and find the answers. 


S, When they are ready, call upon a few to give their answers. The others should 
listen and correct if necessary. 


gain to answer the three questions. Let 


Answers 
(i) Stanza 2—lines 3, 4 
(ii) Stanza 6 t 
(iii) When our mind is filled with pleasant thoughts and we are in a sweet 
state of mind. ç 
HA S, Procedure same as above 4 S, 


S; Procedure same as above 4 S; 
Answers 
(a) ii; (b) iii; (g üi 
o — re U at fd Wi anena to tleo qtesion. Move round 
Są When they have done so, call upon a few to tell the class their answers. ' 
Answers 


= 


6. (i) reclined (ii) lament (iii) mood 

7. (i), (iii), (iv) are true in the context of the poem. 
8. Sy Now hat a read the poem again and ag: 

a lot, they ought to be able to describe the grove wh i 

part of the answer to Q 2 will guide them. Move ouid, Site ets 
9. S, Invite the students to suggest names of poems that cont 


and let them discuss how each is compara! ; Contain the same thought 
Do not spend a lot of time on it. parable to this poem of Wordsworth. 


ain and have comprehended 


VI 
HOLD FAST YOUR DREAMS 


S, This is a quiet, introspective kind of poem ; x 
think about their own dreams and ee teen ON peauited te 
Tell the students to read the poem silently to themselves ye read it. — 
as they want. They should look up and as many times 


the gl Sarees 
may ask you the meaning of any word “a eee italicized words, or 
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Items ` Steps 
S; 


Ss 


You may begin by asking some of them to give the gist of the poem, as far 
as they have understood. Do not try to tell them the answer. 


The students should read the questions themselves. Do not read them to 
the class. The questions contain short explanations/hints to guide the students. 
The answers should be short and the students’ own. 

The students may sit in groups and discuss the answers. 


Go round and listen to them. You may ask some in the groups at random 
to tell you his/her answer to the questions. 
Go round and check with all the groups. 


Probable Answers 


Ss 


1. No (we do not want to forget them, we think about them from time to time). 


2. Yes. 

3. Probably from 
so protected wi 
mind. : 

4. The doubts may be our own doubts in our abilities (or other peoples’ doubts 
influencing us and making us doubt ourselves). 

5. No. Our doubts in ourselves make us forget our dreams. 

Ask the students if they think, in the light of the answers to 2—6, they feel 

dreams are essential to human beings. What happens when, we lose/give up 


our dreams ? 


other people, probably from our own doubts. The dreams 
ll ‘thrive and grow’/will prosper/become stronger in our 


Probable answers 


6. 


Our life becomes dull, boring and uninteresting. We stop looking forward 


to the future and live from day to day. 
We cease to live like a human being—full of joy for life, but just exist like 


a vegetable or an inanimate object, etc. 
Students’ own. answers. They may write it down. Don’t insist on checking 
it unless they themselves bring their work to you. 
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